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CHAPTER I
“INTRODUCTION

The most significant level for educational reform
» .

since the advent of Sputnik is a viable movement for dem-.
onstrated teaching performance. Many educators are saying ’
'tﬁe survival of Sur present concept of education is depend-
ent upon how well teachers show the public that their tak
dollars are being Qell spent.

Institutions that prepare sﬁudegﬁs for teaching
careérs are examining performance-based and competency-
based education in their quest for acéountability and épe
beginning to question the validity of traditional methods.
As stated by Gartner and Riessman:

Frequently associated with these efforts are new
measures of accountability. Some of these have to do
with training (as in performance-based teacher educa-
tion), or the granting of credentials (as in competency-
based teacher certification), or budgeting (as in per-
formance.planning andfﬁhdget system), or management (as
in management by objectives). -Each of these has its
limits, particularly in terms of what it is that is to
be measured (as well as how). Each of them can serve
to demystify the work of the human service agency,
for greater clarity as to purpose, give greater at-
teﬂggon to issues of ‘effectiveness. kach can be a
substitution of process for substance, giving the
facade of accountability but, in fact, serving only to
replace the traditiona}“ﬁ%ofessional managers with new
technocratic managers.

, 1Alan Gartner and Frank Riessman, "Children: Work-
. ers in Their Own learning--A New Basis for the Organizing
of Schools," COP Bulletin 3 2 (1974-1975): 1k

-

P 1‘,7.




" .

In enigméticlreaction to pressures, some educaﬁors
are losing focus on what appears to be the prime goal of
the education process, that is, the learning of the child.
In their asseiEment of teaching perfgrmance, it seems that
administrators are resortlng to varied and sundry tactics
I in order to reach éertaln prescrlbed goals. The goals_{

sometimes reached fail to take:into consideration that the

philosophy of education in'a»democrac§ should be a humaﬁe

. s

involvement, designed to develop.a soc¢iable and rounded hh-

dividual wﬁo may , perhabs, perpetuate éome of the demochtic

ideals. |

Obviously, there are many variables involved in &u-
man‘asseésment which cannof be totally controlled by know;\
means. To predict the performance of a teache? or a.pfd-
spective teacher pn_cognipive outcomes alone wbuld’appear
presumptuous. To expect every teacher to.perform-in an
excellent manner in all categories wqulg apﬁear untenable. :
Some profeésors and researchers who ére sophisticated in

. . the selection of future éducatorsfbelieve tpat the tegch-‘
ing profession should be r\estric'ti;/ed (to thbsg who have been
especiélly endowed . ‘ ’

For example,‘Calisch2 observes that only bfain&, )
Q?:EOP level, creative scholgrs should conSLder becomlng

teachers. Good teachers are good students who are intel-

'ligent, compulsive about learning and who have the ability.

~

2Richard W. Calisch,. "So You wWant to be a.Real
Teacher?,"” Today's Education 68 (November, 1969): 49-51 .

\ o
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_ to read and writeTFEII. Calisch affirms that most books
that h has'read on teaching indicate a love of children
as beihg a prerequisite for teaching. "Hog wash!" This

has g tten a number of "softhearted" and "softheaded"

\

peopl 1nto the teachlng profession.

The above notions appear to epltomize traditional
Sy

.educak oLal philosophy. It would seem’that teachers should

\

have |some compassion for their students, after all chil-

drenfcan be affected by the behavior of their teachers.

2

Deviant adult behavior can be psycholocicaﬁly disastrous

to mpny children who are in need of pos1t1ve adult support
espdcially the deprlved The d1sadvantaced child needs a

- speg ial kind of person--one who can meet his physical as’

Gunnar Horn3 assumes a different point of view than

-~

welﬁ Fs ‘his psychological needs.

thdt pf Calisch. He suggested, that knowing one's subject
matter is secondary; it is how a teacher feels inside that
‘connés. One has to love teaching as well as care for his
students. He eiplains that the goal of teaching is to com-
municate with the eager, apathetic, hostile sea of faces -
‘thatfconstitute a class. A

_Other educators believe that-measures from intelli-

' gence scales, and scholarship should be used to hypothesize

how well instructors ought to perform in the classroom.

3Gunnar Horn, "Some Thoughts about Teachlng and
Teachers," Today's Education 59 (February, 1970) 13.

|- ‘, g :




" but efficient teacher. He became

made by proving that poor students oftefi become our best

; . : a

Many educators believe that good-scholarship‘should not

be used to predict the classroom performance of teachers.

Hilgardh noted that a good case could almbst'be

products. A)dean in ome vaour liberal arts colleges

% 3

would surely have beeﬁ}rejected for gradﬁate study if the

~standards for selection of his‘day had been those of todéy:

Hilgard further noted- that one of‘thé first teachers of
statistics at Stanford, and Iatefﬂat Harvard, was~é poor
/bneuggbtﬁe original
authors of the Stanford Achievémenﬁ Tests.

An ex-student who failed his sophomore year in col- -

lege went back and évéﬂfually became ﬁhe ieadihg Ph.D. can-

didate at Hapvard. He is ' now a distinguishédgprofe§sor at
. . . . oot

a leading university. ‘ . ,

~ There is the ancient argument between hereditarians '

" and environmentalists--the-individual is endowed at birth

with the necéssary~equipment.po'perform or the equipment
he has is affected b& his eavironment.. There are those
who take a middle of the road approach and believe that the
ability to perform is.a combination of bothﬁhe%edity and

environment. If there is any validity in this belief, it ..

-would seem that a strict hereditarian abpﬁoach would pre-

clude a compensatory approach to teacher education and other

attributes are not important.

v

YErnest R. Hilgard, "The Human Dimension in College

Teaching," NEA Journal 55 (September, 1965): L3=45.

W N
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. performance. Nevertheless, there are screening devices

. cultural differences.

- -’
¥ . ‘ °
: -

L . .

n‘ » There

s

, re educators who generalize that poor back-

ground, class dr race should be-equated with poor teacHing

1y

<

q§§tensively dgsigned  to eliminate_poor teacne%f as well

as poor prospedtive telchers.' These instrumengftﬁﬁxe often =
.been ﬁSQd to discrimina e'égainst&;ndividuals becatise of
. ‘ [ : (3' .
Some .educators are proponents of the epen-door’ ad-
missions policy which allows the indiv;dual to pursue a
ma jor in education irrespecti&e of tesé scores. Continued

matriculation of students at these institutions of‘highé}“§ 

Zducation is, therefore, contingent upon their academic

v

formance. An-inordinate number of high risk students

have been admitted on an "open-door" admissions basis.
P .

' Some have done as well or bette;'than the general student

population. The question, it seems then, is, is there a-
relationahip.between present screening instrumehts, college
class performance, and teaching performance? It appears

that, based on a new set of criterig, the student ciuld be

4

instructed Lo the required level of combetency to peffqrm
his job in a .satisfactory manner. Dickson elaborates:

This trend in American teacher education is ob-
viously toward a strdnger emphasis on performance and
product. An increasing number of people in the teach-

- ing profession are becoming unwilling to accept the
assumption that simply because someone "knows" some-
thing he/she can necessarily apply his knowledge. We
are becoming increasingly uncomfortable with the mag-
nitude of inference between "knowing" and "doing,"
and the time has come to ask prospective teachers for
the evidence of what is expected of them as well as

wo

o/

, .
.
. “ -
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that whifh is Speclfled for them. Know1ng and the |

ability /to apply what is known are two very dlfferent
matters/> \ .

/ Obviously, some~college administrators would pre-

15

er~the status quo. They believe that the curricula and ., -

T
!

ntry levél cr1ter1a of theik

t1tutlons have been t1me-

" tested. Many of these educators look w1th pr1de at the
outstandlng records made in technology by former students

of teachers graduating from their 1nst1tutdons.k |

- j G@rtner and Rlessman6 wrote that in a trad1t10na1
‘sense’ pro uct1V1ty is thought of as a function of tech-
nology--the more mach1nery the more eff1C1ency. Th1s haS‘
certalnly‘oeen character1st1c in the manufacturlng of goods-.

iGartner and Riessman lndlcated that services are labor-
intensive--they‘uSe a high proportion of labor or human

¥

power in contrast to machinery or cap1ta1 to produce the
,l

serv1ce product whether it be-education, health, safety,
or personal services. :
Most educators appear to be in azreement»that:acaa'
demic progress cannot remaln oblivious to a changing
—}world--that 0ld approaches do not necessaﬁlly obliterate.
‘new problems. It is also neeessary to recognize that all
. learning does not occur in a formal classroom setting, as

‘much of it is generated by the mass med%a, life experlences,

-

[ w ¢ . .
5George E. Dickson, "GCBTA: Its Orlgdns and Its ’

State," COP Bulletin 3 2 (197& 1975): 3.

6Gartner and Rlessman, "Ch11dren. Workers in Thelr'

Own earnlng," p. 1. 7A -

-y
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“~ and SO on. Edelfelt states that:

o
=

Education réform at this point in time should be
based on the following assumptions: ,

1. Schools and teach1ng need radical reform.

2. All segments of the teaching profession (es-
peclally teachers) must be involved in plan-
ning, carrying out, ard evaluating reform.
Public school instruction and teacher educa-
. > tion must be closely related.

. Teacher education should be a career-long
enterprise.

Teaching must have a career pattern. -
Parents and studenys must be involved in the
-reform of educatien. ‘ *

NS I

Je

TOMN

[N

 Pervasive reform of educatlon and teacher.educatlon in
' terms of these assumptions provide a challenge unpar-
alleled in the hlstory of educatlon.

Not only does. such reform reculre an examination of
the purpose and content of education, it also requires
reviewing what teaching is and how one learns to teach. ,
Not only 'does it involve a basic reassessment of how
teachers are educated, it also prompts thinking about
.changing the whole- charactEr of the prefession. Not

/ﬁonly does it require specifying clear and valid goals. -
for .teacher education, it also calls for laglng out
process and strategy for achieving reforms.

o, . Hlstorlcally fOr some, the classroom performance

.

of teachers has been equated witfi acadgmic grades whil@/in
college * There are a number of var1ables such as the- stu-

) ®
f/ dents' and teachers' personalities, the social background
. N . v /;
of teachers, rapport which impinge upon\teachlng perform- *
- N
ance. "Ia. many 1nstances, such matters recelve little or .

\ :_no attention.

. 7Roy A Edelfelt, "The Reform of Teacheér. Education, "
Today s Education 62 (April, 1973): 20. .

5 » -
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° | Statement of t?e Problem
The maior question faised by this investigation is:‘
dhat is the relatlenshlp between grades earned by Career
.Opportunities Program students in three Alabama institu-
tions of higher educatlon and their 1nternshkf teaching
performance in several Alabama local education agency
) a schools? 4 - b
o Specific qué%tions iAclude the followipg:
| 1. What is the re}ationéhip\between'performance
in the classroom and each of the variables on the
Edwards Persoﬁel Preference Scaedule?
@ﬁ  h ", 2. What is the relatioaehip betweenograde—point
average and eacn of thé variables on the Edwards Per-

sonal Preference Schedule?

prothesis

. : ‘ Stemming from these questions is an hypothesis wgich
this study seeks to investigate. It is hypothesized that .
there would be noksignificaﬁt relationship between the in-
L" ternship teaching performance and the academic grades for
Career Opporthnities Program trainees. The sub—hxbotheses
' for the study ‘are: . | -
K 1. There is no significant relationship between
;nternship teaching pepformance and‘gach of the vari-
ables on the Edwards Personal Preference Schedule.
' 2.h There is no :significant relationship between
- grade-point average and each of the‘variables on the o
Q . o 14*\ “ ST

-
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Edwards Personal Preference Schedule.

. Definition of Terms

Career Opportunities Program--The name of the
National Professions Development Act programffor training

paraprofessionals who could become teachers.

Internship Teaching Performance--The rating given
by supervising teacher§ and higher education coordinators
or‘the subenvisbr on a COP evaluation form developed
jointly by the'Jeffersbé;iounty Schodl System. and the
University of Alabama in irmingham.

A'Personéi Cualities--Measurement of sixteen variables

: ¥
urider appearahce and manner on the COP evaluation instru--

mﬁnt;

Performance~-Measurement of sixteen variables under

CIassroom environment, pupil growtﬁ, and teaching tech-
niques on the CoP evaluatlon instrument.

Profe551onal Attltude--The measurement of flve

Y?rlables under on-the job gnd gegeral on the COP evalua-

tion instrument. - \ ¢

Dependabilitze-The measusﬁﬁent of six variable$

under promptness and reliance oﬁ the COP evaluation instru-
ment.

Supervising Teacher--The person who was assigned

to supervise the COP paraprofessional.

Coordinator or Supervisor--The liaison person be-
tween the institutions of higher education and the local

school systems., 15 o ) '

-
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'

Director.of Alabama CCP Consortium--The chief ad-

ministrator of the Huntsville Cityagthe‘Macgh County, and
the Wilcox County Career Opportunities Prog%ams.
- q

Trainee--The paraprofessional beidg trained by COP.

Academic Grades--Credits represefnted by transcripts
earned or recognized by the University bf Alabama in Bir-
mingham, A&M University, and *Spring Hill College.

Self-Concept--The measurement of personality vari-

ableS'ggven on the Edwards Personal Preference Schedule.

Limitations

This study,was limited to black Career Opportuni-
ties Program,traineeé in Elementary dﬁcamipn who interned
in the Jefferson County SchoolVSysﬁer the Huntsville City
School System, and the Wilco§ County School Sy;tem and who
attended the'Univers%ty of Alabama in Birmingham, A&M Uni-
versiﬁy»,and Sﬁring Hill College. #he study was further
liﬁited to those trainees who subjected themselves to the
Edwards Personah ﬁreference Schedule. A final limitaﬁion
of the study was the number of COP trainees participating
in the investigation. | |

There were ninet;-five Career 6pportunities Pro-
gram elementary education trainees enrolled in thé{Univer—
sity of Alabama in Birmingham, Alabama, A&M University in
Huntswille, and Spring Hill;College in Mobile during the
1973-1974 academic year. The number of Career Oppbrtuni-

ties Program trainees -who were enrolled in each of the

15
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above named institutipns,were.BO, L0, and 25 respectively.
The number of COP participants in the studp were 25, 33,
and 15 respectively. Of the total of’sevdnty-threé par-
ticipants in the study, thefe were seven black males agd

sixty-six black females. Their ages ranged from 21 to/62.

Methodology

The studénts involved in the study were partigi=-
pants in the Career Opportunities Program. The Career Op-
portunities ‘Program, or COP, is a national priority activity
.designed to meet the educational needs of low-income fam- .
ilies. Thé’pfogramIWas éstablished/by>the Education Pro-
‘fessiqns Developmeﬁt Act of 1967, whbée objective is to
# attract persons ,to careers in education in grder to improve
education and employment'opponpunities for the poor.

Through the establishment'of career lattices in school,
1 . productlve careers can be fqllowed by those recruited
through this program o e

The recruits may enter the college 6r university on
an open admissiohs basis--many do not have high sphobl di- |
plomas. Theif survival at the institutions of higher edu-
cation is dependent upon their academic péfformance. CQP'
is viewed as a partnershipvof schools, coileges, commuﬁities,
‘and the State Department of Educatién. It is within this

frame of referencg‘that all parties are involved in all

.

. |
"segments of the development of the program. . \l\\#/ |
, ’ ' A |

1 ';; ( ' Y"I‘




§
Essentially, COP trainees attend institutions of

higher éducation and work in local education agency schoolsl

-

as paraprofessionals.. Trainees may, through the career

lattice, become teachers. Hbwever, thée ultimate aim of the
N

program is to enable bhildren to learn more effectively.
With the help of these paraprofessiohals to relieve them

; of seme of theif routine duties, teachers will have more
time to use in instructiﬁg their pupils as stated by
"Davies:

‘ Simple concepts of Justlce require that the middle>
’ class value of opportunities for promotion and advance-
ment be built into a new careers prdgram for poor
people. Dead-end jobs as teacher aides were not enough.
e career ladder idea provided specific opportunities

to move to more demanding and higher pdying jobs and

to be.able to choose to pursue training required for
"higher" credentials and academic degrees. - The idea
was not that all new careerists would want to earn
bachelor's ‘'or master's degrees and qualify for advanced
professional certification, only that many would be in-
terested and have the capacity to gove up the ladder
and should be encouraged to do so.

The Career Opportunities Program, therefore, has offered in-
novational alternatives in the area of education, thus serv-
ing both as a vehicle and as a catalyst for bringing about

.

improvements in school organizations and curricula.

Collectlon of Data

The data for this inquiry were collected from
April, 1973 to may, 1974. In August, 1973, a letter was

‘written to the Director of the Alabama COP Consortium

8Don Davies, "EPDA An Inside Perspectlve " COP
Bulletin 5 2 (1974-1975): : \ o ~ 1
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explaining the study and requesting his Sooperation. A
meeting was convened by him and was held at Tuskegee, Ala-
bama in October, 1973, with local COP consortium directors
and institubioné of higher education coordinators to ex-
plain the proposed study. In November, 1973, letﬁers were
written to the local education agencies' duperintendents
requesting permissf%n to collect data. In January and
March, 1974, follow-up‘lgtters were sent to the superin- .
tendents requesting permission to collect data. There-
after, the neceésary instruments with instructions>were
mailed or hand delivered to the responding local education
agéné?és. Also, visitations and .telephone calls were made
to the data colleéting sites.

~ The returned copies of the internship teaching per-

formance evaluating instruments and the Edwards Personal

~ Preference Scheduie answer sheets were hand scored. Tabu-

. o
lations were then placed on specially prepared forms.

Internship Teaching Perfo;ﬁance

| Thg institution of hiéher education supervisor and
the COP diréé%or collected the data for the Jefferson
County Career Opportunities Program.' These data were col-

lected from the supervising teachers in three cooperating

COP elementary schools. «

\ The local Career Opportunities Program Director in
the Huntsville City School System and the Director of the

Alabama Career Qpportunities Prograﬁ Consorﬁium, along with

4 v
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'othere, collected the internship teaching performance
scales from the Suoervising teachers in several elementary
schools. The Career Opportunities Progravairectorafor
the Wilcox County School System and the institution of
higher education coordinator, Spring Hill College,'col-'

lected the internship teaching performance scales for the

trainees who interned in schools with elementary grades.

Academic Grades

The Career Opportunities Program coordinators and

the supervisor employed by the three involved institutions

°
-

of higher education ascertained grades from the registrarsl
offices in thelr,respective institutions. The grade-point
averageé were computed from\previouelyftﬁangferred credits
and/or credits earned at their respecti;e institutions.
Grade-point averages were forwarded to the writer by the

Career Opportunities Program directors, coordinators, and
. 'y

the supervisor of the three cooperating institutions.

Self-Conoept o . .
| The Edwards Personal Preferende Schedule was ad-
ministered in mass to the Career'Opportunithg Program
-traineesiin‘fﬁe‘#efferson County School System by the In-
stitutlon of:Higher Education's supervisor. The Edwards
Pereonal Preference Schedule was‘administered to the Hunts-

ville City School System COP trainees undebr the direction
"of the local COP director,rand.to the Wilcox County COP

-

trainees under the direction of thé COP director.




Analysis of Data

15

The necessary data were compiled on prepared data

forms (see Appendix D) for COP ;ralnees attendlng the Uni-

versity of Alabama in Birmingham, A&M University 1n Eurts-

ville, and Spring Hill College in Mobile, and those who

interned in seveTral local education agency schools.

. The Pearson product-moment coefficients of corre-

lation were computed on the basis of internship teaching

performance and the folldwing variables:

1.

10.

1.

12.

13+

14.

15..

16.

AP
.academic grades

achievement ~

deferehce )
order
exhibition
autonomy
affiliation
intraception
succorance
domipanc;
abasement

nurturance

change

endurance

heterosexuality

aggression.

&

The Fearson product-moment coefficients of corre- s

lation were computéd on the basis of academic grades and

|
| .
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the following variables:
l. insernship feaching performance
‘ 2. achievement
"3. deference
s L. order
5. exhibition
6. autonomy
k . ?. affiliatjon’ /
8. intraception ‘
9., succorance
10. déﬁinance
11. abasement : S T
12. nurtﬁfance s ' o .
13. 'change .
‘ ~1k. aggression
" 15, lheterosexuglity .
16. endurance ,
" Pearson éroduct-Moment
, Correlation ' » . |
- | ‘ | Internship teaching performance and acaéemic‘grades

wére the two ﬁain variables involved in the study. How-
evef, there were fifteen variables involved in self-popcépt
as measured by Edwards Personal Preference Schedule. An
examination of the relatiéns’bétween all of the varisbles

showed a linear cdrrelation.

s

AV
\




o
e formula for the Pearson ;>pduct—moment corre=-

“lation is:

r=_ 2 -0@F -9 |
VR - DRE(Y - D3

4

" The central theme of the study Was internship

teaching performance ratings for COP trainees by supervis-

ing teachers and the inspitution‘of higher education super- - -

visor or coordinators and academic grades as represented by

grade-point averages from two universities and one college.

The main pwurpose was, through statistical means, to gcon-
firm or refute the relationships between the variables
" ~— '

above.

The second concern was to determine-if significant

‘relations existed among performance ratings, academic

grades, and self-concept s represented by Edwards Personal
Preference_Schedule.

Thé@hypotheSis tested was the null hypothesis.

' Fisher indicates:

In relation to any experiment we may speak of this
 hypothesil, as-the "null hypothésis,” “and it should be
* noted that the null "hypdthesis is never proved or es- .,
. tablished, .but is possibly disproved, in the course of °
experimentation. Every experiment may be said to- exist
only in order to givi the facts a chance of disproving
‘the null hypothesis. o . ‘ .

‘ ’ 9Helen’ M. Walker and Joseph Lev, Elementary Statis-
tical Methods (New York: Henry Holt and Company, 19587, :
p. 143. - Y ' ‘ :

loRichgrd P. Runyoﬁ‘aﬁd Audrey‘Habér, Fundamental
Behavioral Statistics (Reading: -Wesley Publishing Company,

. ’ ’ p. . * o ;_‘;' "

¢
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A significant difference is explained b& Garrett:

A difference is called significant when the prob-
ability is so high that it cannot be attributed to
chance (i.e., temporary and accidental factors) and
hence represents a true difference between populatlon
means.ll | | :

This study, unlike many others, was concerned only

_with general grade-point averages of the Career Opportd—

nities Program tr@ineesxenrolled in the three institutions
of,higher education.‘ - ;/ h

| The hypotheses to be tested were: there is no
relationship between internship teachlng performance and
academic grades and there 1s no relatlonshlp among 1ntern-
ship teachlng performance, academlcfgrades, and self-
concept. A table by Rlchmond12 ent1t1ed "The Value of the

Correlation Coefficients for Different Levels of Slgnlf -

‘ | - Vo
cadce" with the value of r at the 5'per cent and the 1 per

cent levels was used.

Signifioancedof the Study

For too long, frduc1a1 limits have been set for

those educatlonlsts whose 1nnovat1ve 1mag1natlons have

gone’ beyond the professor's classrodm. An immoderate num-

ber of\those who are respon51b1e for education are not

\
>

-

rllHenry E. uarrett Statlstlcs in Psyechologv and
Educationh(New_York\ Longmans -Green and Company, 1958)
p. 21 : :

12bamuel B Rlchmond Statlstlcal Analysis (New
York: Ronald Press.Company, -1904), p. 582."

‘.
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‘amenable to chaﬁée-fthey are simply out of touch with
'realit?. There are those who believe ehét a restructuring
of education As needed, but they lack guidange or direc-
tlon.. From %hls study, pertinent information may be re-

ceived whi can serve as a stimulus. The writer is

'cognizant of the fact that this investigation will not
revoluti n;ae-present educational thought, but may point
up'area# for further in?estigation; Finally; the study
can g@ée spme insight relative tovrestrictions or use of
prosﬁectiv . teachers on the basis of a single criteriony,

pesﬁaps, aiding and abetﬁing an alteratioh in such\Pro-‘

dures.
cedure -
Summary TN
»  Many educators are cognizent of “the fact that there

needs to‘be a change in teacher’education aﬁd are examining
performance-based and competency-based teacher?educetion
concepts in their gquest for accduntabiiitym A number of
~educators peiieve that prospecti?e teachers ought to be
excellent students who are compulsive about iearning. fhey
-further believe that“teacher trainees should.be experts,-
zspec1allsts, scholars who do not necessarily have a love
for children. Their main obJeqtlve should be to help
‘students acqulre knowledge. | |

. Others take the OppOS&te p01nt of v1eW\‘that know—l
~ing is not enough--that it is dlfflcult to predict the

perforéanqe of teachers on the basis~of scholarshlp becausé

.l R ).

--‘. ‘. .v_‘v >'»
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. of the number of variables involved. \These educators con-.
clude that prospective teachers should be selected on the
basis of job performance as well a§ scholarship. .
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; RELATED iITERATURE | b

- The related studies selected for this investiga-

}

tion wereKStudieslnot only‘involving teaphingrperfOrmance
4 ratings and academic, grades, but also sﬁgdies involvipg
" the Natlonal Teacheqazxamlnations. The’sources of the
informatlon utilized were the Educatlon Index, Enczglo-
-  pedia of Eduéational Research, Educatronal Resources In-
- formation Center (ERIC), and otKer appliceble sources.
Although unlimited attempts have been made’£0»eVaIUate
~ teaching performance, mary of the developeettests and
measures were unavﬁilable. |
. 1

As some" past research by Mitzel™ indicated, there

is hope for educational reforms. He suggesﬁed that teach-
ing has eeen,studied by investigators as it oc¢curs in the
;\ v o reaiUlife classroom.‘ The efforts of these investigators
"figf A ha&e\pot been based on what they have heard in educatlongl
| ;gu " methods classes or the flndlngs from the laboratory work
A ‘on animals. Their research is based on the assumption |
phat the way the teacher behaves in the classroom is what

affects his students--pupil performance should determine

the value of measured teaching behavior.

a7
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Review of Related Literature

L]

The review of the related literature concérni
this- study involve§ the following:‘

1. studies that show a direct relationship to

&
’

the_prgsent study; . ‘

2. studies which implicate professional prepara-v
tion and teacher effectiveness;

3. studies involving teacher placement, academic
success,'and self-concept; and ‘

L. research which was related to the.Career OpQ
portunities Program. |

-

A study by William F. Greaves2 investigated the
~

relationshipAbetween teaching performance and academic
achievement. H; was especially ihtenested in determining
the relationsHip between student-teacher luation per-
formance ratings and undergraduate fcumulative grade-
point averages which may, to some extent,'predict teaching
gugcess. The study involved -222 first:?éar teachers who
taught in grades 1 to 12. =« B . ///
' The regults indicated that there was nq signifi-
cant correlation between.fipst-year teaching performance‘

in their major teaching field, overall academic record,

-or teaching preparation courses. He found that after

24illiam Ffank Greaves, "Criteria for Teacher Se-
lection Based upon a Comparison of Pregraduation Perform-
.ance and Teaching Success" (Ed.D. dissertation, Arizona

State University, 1972). \\\XT
| o 23 | ‘
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ot ' .
o .. . /
computing a s;gﬁificént step-wise multiple regression, the

r

most‘ipportant predictions of first-year teaching prepara-
tion were: understandéISup}is, grade-point average in teach-
ing preparation courses, potential as a teacﬁer, desire to
improve, and a knowledge of subjects which are observed in
studént teaching. Yin agditiod, the:gbOVe variables when
gohb&ﬁéd witﬁ grade-poiﬁh average. in teacher preparation
cou£ses tend to be the bestqgfedictohs of first-year teach-
ing pefformaﬁce. | |

4

A study which involved the National Teacher Exami-
nations,tacademic averageés, aﬁd teachers in the field was
pondﬁcted by James Thackéf.s' In an attempt té evaluate
ﬁQe prepara%ion of teachers, Thacker studied the relation-
ship between scéres oﬁ the National Teacher Examinations,
academic average55'gstimatesﬁof.potential as a teacher,
and principals'.ratihgs'of téaching perfomances. The v
sample was obtained from the first group‘of teachers in
North Ca}olina to/pake'the National Teacher Examinations
under the direc%idn of the North Carolina General As-
'Sembly; The exémination scores, academic averages, and
potential estimates were_désigﬁatéd independent variables,
while the berformange ratings by  principals were desig-

nated the dependént fariablgs. Correlation coefficients

~

were computed betwe%n each independent variable and the

3James Allen Thacker, "A Study of the Relationshigi‘
, between Principals! Estimates of Teaching Efficiency and
. Scores on the National Teacher Examindtions, Academic
Averages, and Supervisors' Estimates of Potential for
Selected Teachers in North Carolina' (Ph.D. dissertation,
University of North Carolina; 1964). : v <

Q .




[_——_—,—————.——!——.——'—'—"“”' S

)

(4

dependent vsriable; inssrcorrelatipns wers‘COmputed among
the independent variablss.' Ths majo; conclusion reflected
that neither scores on the National,Teaghef~Examinat£ons,
academic .averages; nor estimate of potential taken iﬁdi-
vidually or in combi tion; were efficient predictors of
teaching performance/ The results further revealed that

little weight should/ be placed in scores on the National

‘Teacher Examination$ in assessing academic averages or
performance in the.teaghing or practicsm phase'sf pro-
fegsional educatign |
A similar study was condudted by William Carr
Lesvitth_which utilized ths National Teacher,Examfnations.
This studf&focused'on the relationship among scq}es on
the National Teacher Examinations, grade-point averages
in professional courses, and grade-point averages in the
first‘teachiﬁg field. The population consisted of
eighty elementary student teachers and seventy-seven sec-
ondary student teachers enrolled in North Texas Univer-
sity. T ’ ' . .
' . The gajor-findings indicated that the Nstional_
Teacher Eiaminatisns had little vslue in predicting the
success of students who were preparing for student teachQ

ing. The grade-point averages in professional courses

)

b4111iam Carr Leavitt, "The Relationship among
Performance’in Student Teaching Scores on the National
Teacher Examinations and Grade-point Averages in Pro-
feSsional Courses and in the First Teaching Field"
(Ed.D. dissertation, North Texas State University, 1969).

\
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and the first teaching field had little value in predict-
ing the success of those studfntsvwho were preparing to
' ]

become teachers. The researcﬁei*ﬁbncluded that teaching

_is a veryﬂéomplex behavioral act and a very personal thing

with many_uncontrbllable and indefinable variables exist=-

ing between the teacher and the student. He affirmed thgt

it is highly improbable that any test will measure teach;

ing effectiveness.

!

investigate the relationship between principal-rated be-

A research effort was made by A. Wilbur Brewer5 to

ginning teacher success and academic achiévemént. The
study involved 340 first-year secondary teachers who were
graduates‘of'Washington State University.

fhe major findings reveéled a-low correlatiqn bé-
tween principal-rated beginning teacher success and aca-
demic échievement. In secondary cases, the relattonship
between principal-rated begipning teacher success and
acqgfmic aéhievement'was‘signifiéént; however, in ele-
meﬁéary cases, the relationship between principal-rated
beginning tqache?'success was found to be not significany.
When elementary and sgcondary cases were combined, the’
relationship, between principal-related beginning teacher

success in all pre-cértification course work, professional

course work, and non-education course work was significant.

4. Wilbur. Brewer, "A Study of the Relationship
between Principal-Rated Beginning Teacher Success and
Certain Selected Aspects of Academic Achievement" (Ed.D.
dissertation, Washington State University, 1966).
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SRR . A notable study involving the National Teacher Ex-
aminations and. four variébies was conducted by Phyllis B.
Mercer.6 The purpose of the investigation was to deter-
mine if.relationships,existed between scoreé on the °
National Teacher Examinations, professional education,
grade-point average, overall gradnfpoint average, and fhe
evaluation of student teaching pe;formanée by superwvising -
- teachers and univensiny supervisors. Thefsample included
seVgnty-fifé students enrolied_in.§§§t Téxas State Uni—

p—

versity.
. %

The major findings revealed that the. Pearson
product-moment correlation coefficients indicated signifi—
cant relationships between scores on the National Teacher
Examin;tibns, nrofessibnal education,*andkoverall grade-
point averages. The results indicated that significant ./
différences were found between evaluation of studenn
teaching performance by supervising teaghers and univer- .,
sity supérvisqrs. Significant relationships between nrol"“
fe§sional education and overall grade-point'avernges‘and,
student teaching performance were also reveaiedm“

7

A stuly ;§ Cnrry analyzed the relationship of

academic success to teacher placement and success’'in

6Phyllis Beth Mercer, "A Study of the Relationship
between Scores on the National Teacher Examinations,
Teaching Performance,.and other Variables in’ Selected
Groups of Secondary Student Teachers" -(Ed.D. dissertation,.
zast Texas State University, 1972). . A

Y
4§

- 7George Wendeli,Curry, "An Analysis of the Rela-
tionship of Academic Success to Teacher Placement and '

‘e ®
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.teaching of.stﬁdent.taachers at Ball State University.
The sample included 14,1 prospective teaghers who graduated .
in 1962 and>l963 and sought emploYment after graduation.
The 141 graduates were divided into groups accord-
ing to grade-point averages and were selected by the
Fisher Yates Random Sampling Method. The investigation
indicated -a relationship between academic success and _
teacher_placement; also, between academic success and
‘succeSSTin teaching. The 91gnificant dlfferences werelln
the relationshlp of grade-point averages to the following
variables: ohtainlng a position of preference, teaching
® I

assignment received in the ma jor area of study '‘by gradu-

»

]
ates ‘in secbndary @ducation, teaching in. a desired area

T
of cholceﬁ success in maintainlng the type of preferred

classroom cllmate, being rate%%as successful teachers oy

| prin¢ipals, and success in teaching as rated by.superln—

-

tendents. o

. An 1nvest1fation by Gerfengvlnvolved the lollow1ng
vﬁriables' adm;nlstratlve evaluation, grade-point aver=-

, ages, test scores,for admission to teacher educaglon,
letter grades*&n educaﬁiOnfcourses, evaluation by super~

vising teachers, evaluatlon by college superv1sors; and "’

»

Success in Teachlng of 141 Student Teachers at Ball State
University, 1961-62 and 1962- 63" (Ed D. dlssertatlon, Ball
‘State University, 1967).

8?.J.chard Lewis Gerfen, "Analysis of Selected Var-

1aoles in the Preparation and Performance of Teachers" (Ed.D.
.dlssertation, Unlver51ty of Southern Callfornia, 1970) . ‘

]
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self-concept. . </b\

The findings iniic;ted'no significant relationships
existed between administrative gvaluationS‘of the squect
teachers and the pre-ser;icé véfiables. A significant
relationship existed between the subjecg teachers’ selff
concepts and graduate ;eqprd;examihation $cores in social .
science. However, no Sigdificant diffgreqce existed in
the obtained R as a predictive measure for-teachg; effec-

tiveness when self-concepts were included with'gfade-point

L

averages in major fields and education.
Fred ‘L. Pigge concerned himself with the rating of

teachers by~elementary principals. He indicated:

. , i ®

The problem of this study was to ascertain whether
.elementary principals rated teachers who had been "A"

: ‘students in'college significantly higher than tney

5 rated teachers who had "C" grade-point averages. The

analyses were based on the returns of a teaching ef-

. fectiveness checklist from 83 principals of "A" and

71 principals of "C" teagchers. The.teachers were
3 chosen at random from pogls of eligible candidates.
Significant findings were computed-from 2 XK con~-
tingency tablese « o . ‘ .

For fifteen of the 32 trait descriptions on- the
checklist, the principals rated the "A" teachers sig-*
nificantly higher than the "C" teachers. The prin-
cipals did not ratz/zge n"C's" higher than the "A's"
for any trait. Tr€ating checked rnumerals as score
points, the calculated t-ratio between the means
showed that the "A"™ teachers scored significantly
higher than the "C" teachers. The general conclusion
of this study is that the elementary principals did
rate former college students who had an accumulative
"A" GPA significantly . . . higher than they did the
teachers who made "C" records during their college

— years.: o

9Fred L. Pigge, "Teaching Effectivengsé of "A" and
nC" Elementary Teachers," Journal of Educational Research
62 (November, 1968): 99-10z. S '

Q . - 3;’.
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‘ pAs one can see from the Selected studies, th;
pnpblemlof evaluation or performance and academic grades
has not beeﬁ.settled. hbwever, Dévies states very suc-
cintly that there is probably cause for promise,'and.a
need for redirection. Don Davies points out:

) Fewer professions have developed so acute a sense
of outrage at their own shortcomings as the education

. profession. While this outrage has some useful moti-
vating characterigtics, it clearly isn't enough to
reform American education. Most efforts directed
toward such a reformation fail because they focus on
input rather than output, on process instead of per-
formance. . . . Programs to bring new kinds of people
into the schools and to demonstrate, through train-
ing, a new and more effective means of utilizing edu-
cational personnel and delivering educational services.
These include the Career Opportunities Program, the
Teacher Corps, programs for trainers of teacher
trainers; programs on school personnel utilization to
explore a variety of differentiated staffing patterns,
and the state grants program for meeting immediiBe
critical shortages of teachers and aides. . . .

This study showed a similarity to the studies cited
because it tended to determine the relatiogship between
teacher/evaluation perfofmance and academicjgradés. How=-
ever, the study»differed from the citéé studiéé'in éany
.respects: (a) it concerned itself with older Alabama
black Career Opgorﬁunigles Program t;ainees who sérved as
paraprofessiénéié in thpee different school systems and
who attended thfée différéht.kiﬁds of. instithtibns of

higher education; (b) it was concerned with an overall

gradeépoint average instead of grade-point averages in,

10pon Davies, "Come Qut from Unde%.the Ivy,"
American Education 6 (March, 1970): 28-30.




-

certain prdfeésionél courses; and (c) the involved studies,

Al

save one study, did not use personality instruments to
assess selfrconcept.-

‘ ' 'Most.célleges have be%abored the rationale of ad-
mitting ﬁécadeﬁically questionable students'toltheir
teachér'edﬁ%ation programs. Henée, a number of‘Parriers
have been imposed by these colleges which would eliminate

cultﬁfal and racial minorities who could not meet certain

prescribed criteria. ‘However, many of these colleges have

joined the COP team which has enabled them to "disgouht
their high opinions" and get into the mainstream of ac-

c

Eivity.

-

Summary

The relateq literature revealed that some re-
searchers found th%; there was a relationship between.
; performance-evaluatioh"ratings and aéadegic grades, while
other reéearchers found no rélationship to exist. On the
question of thé ﬁational Teacher Ekaminaéions, as used in

three cited studies, it was indicated that there was no

relationship between teaching performance and the National ¢

Teacher.Examinations.

30,
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CHAPTER III

| INTERNSHIP TEACHING PERFORMANCE CORRELATED ,
o L WITH ACADEMIC GRADES

. Internship Teaching Performance

,@en& teacher education researchers and educators
are COgninent that perfqrmance'evi;uatidn is a COmplex
precess.' McKennaAexnlains: "Evaluation is a complicated
activity, difficult to conceptualize-fullygiﬁ all its
ramifications and even more difficult to implement with .-
“sound substence and fair play."l | ,

Researchers continue in their efforts to appraise
and 1mnrove education through the development of measures
to 1dent1§y those characteristlcs which are termed im-
perative to successful teaching. The'literature seems‘to
reveal that,-frequently, these sought after measures have..
not been approached sc1ent1fically. The search goes on

to gain more information to bulld many ° instruments deallng

with the observation of teacher behavior. 7
There is concern for fair play in ;n7e}fort to - @
reshepe education through perfornence evaluation. -Gartq‘vv
._ man. and Rie§Sman_discuss: o ‘ | )‘ | e

"

lBernard H. McKenna,‘"Teacher Evaluatlon—-Some Im-
plications,"™ Today's Eduqatlon 62 (february, 1973 56.

31
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: .~ . .The problem of evaluation of human services 1is
B ; enormous, perhaps even, more complex than it is in the
' social SQiénceS'in'géneral. Let us look at a few
examples. If we use achievement or reading test
_ scores .to assess the effectiveness'of teachers, we ,
‘ are faced with theé problem that.the téachers may then
. mgeach to the test." And ineextreme cases, such as
in the performance contracting examples in Texarkana,
they may actually provide the-tests in advance. If we
utilize a measure of the students' self-concept, as a
way of evaluating some educational intervention, the
question arises, has his or her self-cdncept improved.
while cognitive performance remained the same? If we
. use the teacher's judgment as to what has been happen- °
g ~ ing to the work of the pupils, it obviously has po-
' . tential bias as the teachér may waht to indicate that
he or she is doing a govod job, while an outside in=-
v ~ dependenit judge -may be less capable of assessing what
is going on every day and/or may obtain a restricted
, performance on the day of evaluation. On and on go
: limitations, whether it be of teacher performance,
- ~ psycho-therapy. (e.g., the, pgtient's subjective report
" of being better may illustrate only bgainwashing by
the psychiatrist), or other services. .

° Many school systems have begun to evaluate teach-

ing performance by the product--the achievement of the.
child. A n?mber of administrators.héve begun to.develop
fears that holding teachers éécountgble for th? achieve-

y | ment of their students may generate undue pressures on
pupils..and teachers, perhaps, causing immeg;ﬁgabie psycho-
lbgicai prdblems-—mainly’aﬁiiety. e ‘

¢ ' There has been a perennial problem of how to eval-

7 .uate COP. Merrow elaborates: . - "‘ & ‘(\“

From the first, how to evaluate COP was something
of a problem. Measuring teacher effectiveness has
proved to be a terribly tough nut to ctack. How then
to quantify the impact of COP-trained aides on kids?
The COP hypothesis was that -4ndigenous, "street

. -

A 2Gartner and Riessman, "Childhen in Their Own '
Learning,™ p, 15.
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 smart," elementary school,keachers would lead to im-
provements in the children's’ l¢arning. But learning
gains, as measured-by standardjzed tests, are fickle;

© the¥ must perkist over several 'years before statis-

" ticians will dispél the cloud of qualifying statements

" that fill the footnotes of their studies. And years
of further study introdute new complications--the

o ~! kids move out of the school district, have-new teach-
| o ers-and are absent on the days the tests are given,
\ and so forth.3 L . S ‘ : ~

There are a number of variables involved in per-
- ¢ formance evaluation which may imbinge upon quality perform-
ance. ‘Bolton states: Ny Jo s

It As sometimes @ifficult to determine whether
poor results are due to poor performance on the part
of the teacher or to situational constraints that
prevgg&ggetper_teacherAperfgrmanCe. When there is
any doubt on the question, it is essential that the
‘teacher's working conditions feceive direct attention
during .the evaluation. Sometimes thé environment
(including supplies and materials) as well as the psy-
chological factors that might influence the effective-
ness of the teacher will help to prevent poor judgments
about the teacher.% N\ ‘

Many school people believe‘tﬁaﬁﬁpresent.évaluation~
instrumeqts lack validityh They point to the fact that two '
or more persons obseggihg the same teacher simultaneously
may not agree in the.quality of the teaching observed.

Mitzel discusses‘enpburéging past research regarding the
L . ‘performance evaluation of the teacher:

The contribution of their inquiry to an emerging
science of teaching has been more classificatory and
methodological than definitive and substantive. The

researchers have wrestled with the historic problems
_of scientific study. They have tried out a variety

. _3John Merrow, "Rutgers Graduate COP Program,"
COP Bulletin -4 2 (1974-1975): 2. |

hDale,L; Boltoﬁ,.Seléction and Bvaluation of
Teachers (Berkeley: McCritchen, 1973}, p. 30. '

v
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ST ' of techniques for recording the teaching ﬁhenomena:.*\\\
\ ' audio-tapes, kinesgope film from closed circuit ®
' ' , television, direct observation by trained observers
sy : ‘and time lapse pggtographyk They have developed®
' . . numerous trial variables retaining those that ab-
sbssed stable aspects of teacher and gupil behavior.
All of these steps are prelimipary aspects of an *
emerging science. ( g 4 ™
- . /@ - ) .
There are several'insg}uments.which may be uti-

-

1i2éd by experts, pegrsx\and'traineengn‘F%cording obser-
vations. Such instruments as the Flgndefs and Amidon.

Schedules'fdr-phe-analysis1df 1hteractiom may be used in _‘

o t

‘recording data. The‘Teaching Evaluation Record developed
by'Dwight‘E: Beecher which provideé a-total score as an
'index of«teaéhing success has had wide acclaim.

~ In relation to measures of assessment which should
. ,

_merit serious consideration, Poppendieck writes:

. : ! 3 . ,
The principle of judgment is essential to perform-
(\ ance. Too long we've sought for easy- objective cri-
lteria that don't rest on individual insight and judg-
ment. It has been a false trail. While criteria, and
checklists with annotations, and- case anglyses can be-
* used as aides x® judgments--means of mgging more .ob-
jectives--thérd is finally no substitus€ for human
judgment, (Dialogue, group appraisal, client’ interro=-
gation--thése are supporting techniques that focus
professional competence on decision-making but it .
stands _t assessing performance involves human :
: ‘ . s . )
i ;r 5 '

Obxiously,'there is a lack -of a pure assessment .

fieasure which, of course, many believe should not precfude’
the use of several meﬁsureS‘of assessing performance or °
. i ) ~ . S
v - o * . M 4 % . v_"' ¢ - 'l -
s - 5Mitzel, "Can We Measure.Teaching Objectives?,”
. 35. T ~ = P

, . '6R05ert Poppendieck, “Thg Outloock for the Perform-
\ ance Impact on Teagher Certification," Paper Prepared for

'BEPD, U, €. Office-of Education, (n.d:), -pp. 6=7. '
. P . v f«f . . ’ ~ V_ ' °
’ Q ‘ _. ’ . °. ‘:. o . . C,-iﬂ , ..’ - § ] ;%','
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product: The subjectivity of judgment then may be compro-
mised bf’the use of multiple indicatoés of assessment. The
use of multiple inhdicators is an attempt to compensate for
the possibility of error on a eingle measurement instru-
ment and/or the.subjeetivity of judgment. Other educators
concluderthat the use of a single assessment measureHWOuld
be an 1nadequate indicator of good assessment.'

The evaluatlonfiﬁeerument for the performance of .
COP trainees, -as revealed by the sample instrument in Ap- .
pendlx C involved fouﬁ major cangorles. personal qual-
ities, performance, dependability, and profe551onal atti-

4

tude.' The first part, personal cuallties, referred to

approprlateness of dress, personal neatness, hyg 1ene, and
to the 1nd1vidual's abllity to maintain a st \dard of per-
sonal appearance in keeping with the demands of his/her

. r o~ .

position.

The second section, performance, includedethe ex-
tent po,which the individual showed jnitiativeé, assisted
in maintaining an attractive meaningfﬁl, conducive-to;:
learning atmosphere, helped students develop good study
and work habits), led pupils into democratic participation,
shared respoﬁeibility and decision making, planned and
"orgaﬁf§ed'work in'en effeetive manner, possessed ah ade~
.. quate subject matter beckground, used a variety of teach-

o ‘

ing aides, put?red pupils in weak subject areas,-assieted'

the teacher in-developing~e resource unit, planned and
41
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"taught a lesson, andrassisted the teacher in ﬁaintaining

~ reports. )

The third category, dependabiiigy, included the

extent to which the trainee arrived on time and went di-
- rectly to the classroom, adhered to the scheduie set by
the teacher or p:incipal, completed assignment tasks in a
reasonable time, placed materials in proper. place after
use, independent self-direction, anq making necessary de-
| cisiehs regarding work. | ‘ - ,/2/‘- '

The fourth section, professional attitude, involved

a pleasanticooperative attitude toward supervising teaehers,
a respect for faculty and school personnel, pride in the
profession, an attemé% to promote respect for.the profes-
sion, improv1ng self by stugyln , experimenting and par- -
ticipating, and adhering to any reasonable pattern of
behavior imposed by the community for professional people.
The variable ratings ranéed on a continuum of 1-5
(unsatisfectory 55 excellent). Other categories could be
added by the evaluator to the instrument; however, other
categories would preclude a uniform score yield.nwwwwww
The supervising teacher 1n the classroomjworked
with each trainee on a one-to=-one baels, in most instances
for the school year° In many casesgrtheJSupervising
_teacher had worked with the same’ student previously.
. mraineos were, for example, rotated among the local educa-

v
tion agency schools; that.,is, COP trainees d1d not often ‘

42
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k)

work two consecutive years in the same school.

. . .
An inordinate amount of discussion has been gener-

{4

ated with regard to teachers as evaluators. Sweet elabo-
rates: ' : ~ .

The role of an evaluator is sometimes difficult
for a teacher. Giving positive feedback or fcompli-
menting a paraprofessional for a job well done is not -
difficult, but dealing with unsatisfactory performance ‘
requires the courage to face a problem and deal with - /
* it objectively. The teacher should meet privately . .
N with the paraprofessional, discuss problems openly -
and objectively and suggest ways for improvement,
She/he should listen carefully to anything the para-
professional has to say about the prnblem ang make .
sure that he/she understands exactly what-is expected.
Although the emphasis should be on' the pa:itive evalu- °

-

ation, both positive and negative feedbadk are neces-
sary if a paraprofessional is to dgvelop-as an effec-
tive team member. When a teacher fails to deal witd a
problem, the team relationship dezgriorates to .the .
point where the teacher and paraprofessional can no

- longer work together . . . the paraprofessional may be
more successful wit9 another teacher, in some cases
must be discharged. , ‘ '

1

The institutiéms of higher education coordinators
and supervisor employed by two universitiles and one college
j
func;ioned in assisting in improvihg the affairs of the

trainees in the local(educaiion agency schools and insti-

L’\\; tutions of higher eduration. They had t?emendous impact

upont the evaluation ratings or performance ratings of the

-

COP trainees.
Many of the COP ‘trainees who had been evaluateqj
were experienced paraprofessionals who had children of

their own and had preﬁiously held jobs. Of the Sevénty—three |

/' .. Talan Sweet, "A Deécade, of. Paraprofessional Pgégrams
in Minneapolis Public Schools,™ COP Bulletin 6 2 (1974~
1975): 11-120 - : - - L
w 49
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trainees rated on the instrument, approkximately 90 per cent

were female and approximately 10 per cent were maled’

I

Academic Grades ‘lﬁ‘ o \

a kY
The schools in which grades were obt
three different types %; 1nstitutiegs of h 'Uér educgtion-=-
a predominantly white state university with a 3.0 grad

scale, a predominantly black state institution with a pre-

.domlnantly white graduate program using a L.0 grade scale,

/

and a small Catholic college with a A.O grade scale. The

N

comﬁunity schools in whibh‘the trainees worked ranged from,

/.

)
a highly technological orlented north Alabama c1ty to a
small poor rural south Alaoama/town.

| MﬁEh hds been written; many studies have béen made

\ ) .
with regard to academic grades while in college. Kalish
discusses: '

For many students, the most difficult task in
cotlegeﬁis adjusting to the academic demands. « . .
Becluse of.the grading system, particularly in large
classes, some students will inevitably receive low
- grades. Poor gradeg, particul for those accus=
‘tomed to being among the better udents, can lead
‘to irrational, self-defeating Behavior.

The student blames everyore "but himself, and be-
qggga bitter, or, he may f inadequate and decide
to give-up. On the other hana low grades affect
some students like a cold shower on a sleepy person-=-:

-shock jolts them back to reality.

lthough academic aptitude accounts _fer a sub-
stantial proportion of one's level of achievement,
many good students never finish college, and some
poor students with low aptitude scores do receive
degrees. Students who achieve at a higher level
‘than 'their test scores predict are chdracterized by
having high self-esteem, realistic, goals, academic
(rather than social) 1nterests and activities, good

a

, .
‘involvedr(ii

S
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relationships ‘with peers and authority figures, and
anxiegy that--although* not absent, is under control.

Some atudents who have the propensity for college
work often do aot ?avé the opportunity to attend such in-
stitutions becausefof financial‘aad other broblems. A

- number of students who are admitted to collage are in-

- volved with a social class variable which may or ma& not
impinge upon academic achievement. According to Brook-
over and Gottiieb:

'Variation in reference group, motivati 1f-
. perception, school "social climates," teachers nd
- other adult expectations of the school, and other
factors may account for some‘differences in educa-
tional achievement and other school behavior which
have attributed to social class. Much more exami- '
nation of such intervening variables is needed. v
: The large number of lower class youth who enter
and complete extended programs of higher education
demonstrates that education provides a relatively
. clear opportunity for social mobility in American
society, although class differences exist, increas
ingly large-proportions of undergraduate and gr
student bodies are drawn from lower strata of
society. '
The commonly held assumption that social classes
differ in the value they attach to education is ques-
tioned. In contrast, the demand for equal educational
opportunities 1nd1cates that lower socio-economic
groups place a high premium on education. Differences
in consumption of higher education may be due to the
fact that lower strata persons are less sophisticated
/, in know1ng how to -operate in the educational bureauc-

racy and in relatlag specific educggaogal programs to

ate

their aspirations.

8Rlchard A. Kalish, The Psycholoey of Human Be-
havior (Belmont: Brooks/Cole Publlshlng Company, 1970},
p ’ l{-OO‘

N
_ ‘gg W. Charters and N. L. Gage, Reading in the
Social P

chology of ‘Education (Boston: ~Allyn and 3acon,
Inc., 1902), p. 11. -
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An awareness exists that academic achievement is

associated with academic grades--often'the Judgment made

by teachers who give gradeg is based on irrevelant cri-’

teria. Usually such imstructors will base their conclu-
sions on one aspect of the student's behavior at a given
time. In order to nullify certain effects, many instruc-
tors ‘and professors have resorted to a variety of evalua-
tion criteria to off-set nso-called" objecnive type
examinations. Some students who are quite capable of per-
forming under certain conditions frequently'fail on tests
because of anxiety and other factors.

It is to be noted again that academic achievement
is Bftensequated witi academic grades earned in school.
That is,  on occasions students take easy courses tO receive
good grades while expending little enercy, on the other
hand, some students’take more difficult and time-consuming
courses to reqéive poor grades.

Many professors éxpd?se.digferent philgsopgies
regarding academic gfﬁdes. An immoderatg number of the
educators believe that students must.earn what they re-
ceive through examlnatlons and analyses; moreover, others
believe that assigning grades is merely a waste of time.
Ladas explains:

o One concern is over the inflation of the number of
A's given. A more serious concern is that grades be
firmly based on achievement. One‘way to emphasize
achievement is to incorporate it into the definition:

A grade is a measure of academic achievement using
an explicit standard.
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It follows that grades shall not be awarded merely
for classroom attendance, effort, or professed need,’
and that higher grades shall not De awarded to bolster
students' (or instructors'!) self-image or placate _
students. It also follows that grades shall be based
on the degree of success shown by each student in
fulfilling the goals of the course, that students be
admitted only to those courses for which they have
prerequisites and that remediation and other assist-

A . ance continue to be made available where necessary.
Possibilities of self-paced learning and other flex-
ible uses of time should be encouraged. An effort,
should be made beginning with multi-sectioned courses
to reach agreement on course goals the basis for
evaluation of student performance zpapgrs, classroom

performance, examinations) and 8he grades appropriate
for each level of achievement.l .

It is difficult to access competences by the grad-
ing system because the criteria which constitute compeﬁence
_ are yet,uncléar. Then,‘who is to say what students are
better than other students? Holt writes;
In all my previous teaching, I have had to give .

| regular grades. That is, I have had to say that some
/// students were better than others. At first, I thought

ya this a good thing, belieging, as many teachers do,
o that grades, particularly low ones, spurred students
/ on to work harder. Later, I came to feel that grading

was bad. But it was a matter of give grades or don't
teach, and, for many reasons that seemed good at the
time, I wanted to teach. In time, I arrived at a rule
that seemed to work: if you must grade, grade as sel-
dom, as privately and as easily as possible.l

* Individuals who have been involved in education
for any lenszth of ktime are aware ofvsomg of Epe devious p
ways in which grades are received by students and assignad

by pyofessors. However, it Tust be concluded that grades

~ 10garold Ladas, "Grades: Standardizing the.Un-
standardized Standard," Phi Delta Kdopan 51 (October,
1974): 29. S B

11 5ohn Holt,."I-Oppose Testing, Marking, and -
Grading,™ Today's Education 60 (March, 1971): 29. :

Q ‘ 4__ 7




7

received and given by.such means are nagligible in come
parison with students and professors who make honest
efforts to be fair.

The human element often supercedes "so-called“v
objectivity in the -assignment of grades to various stu-’
dents; for example, some students are given preferential
'-treapment by professors. Others-adhere'étrictly in the
Gaussain curve Eoncept—-those tested must fall in certain.
nercentagehcétegories; They do not question the validity
of the matﬁematical theory involved.. Thése p?oﬁéssors
believe inevitablyfthat a preséribed quota of students
evaluated must receive failing grades. p TN

The ultimate aim of most American collége studeﬁts
is to be successful in college;'ﬁhat is, to earn good
grades. However,‘many'European institutions do not give
grades--they givteengthy oral and written tests td‘a3ses;
~qchievemenﬁ. These tests cover tpe entire course of
studié—ifhthe student is successful, he/she is awarded
his/her diploma.. If the student fails the tests, he/she
is given another chance, six'moﬁths to a year later. u
Kaligh examines the Japanese-rsystem of educatign with
regard to grades: | |

In Japan, high school—students are under tremen-
dous pressure to get into good universities--much
‘greater pressure than students in the United States.
However, -once they have been accepted, they worry
less about grades, since almost no one leaves college
because of low grades. College graduation occurs
when the student has passed all his required courses

and the necessary number of electives. If he fails .a -
few courses along the way, no one cares much. .

43
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) ' One Japanese student commented, "I think the.Amer-
 ican university system is cruel. It forces so much
competition.that students come to dislike each other.
Our Japanese system is_much'better--students do not
need to be afraid they will have to leave the univer-
sity. When they have learned enough, they receive '
their degree. In America, if I take a very difficult. - 7
course and get a D, the grade hurts my record, and no
one cares if I learned anything from the course--it
would have been better if I had not taken it. But
in Japan, no one cares if I get a-B; and I-may learn-
a great deal."1l2 : :

Many Ameriéan‘institutions, in an attempt io re-
lieve tension, have begun assigning pass and £§il grades
to their students. Th;é approachfhas enaﬁled many of the

“'students.to get on with the problem at hand--learning.

Instructors in a number of institutions have shown a re-

-

P luctance in failing students. Postman indicates:

Most of the high school and college teachers I
know are reluctant to fail students or to give sharply
differentiated grades not because they are afraid of
students or’/want to avoid being known as tough graders.
They simply cannot (cannot, not will not) formulate
the sort of precise goals that would be necessary for
a no-nonsense grading policy.

In fact, where it is possible to do so, most
teachers I know give quite explicitly defined grades.
For example, math teachers seem to have a pretty firm
notion.of exactly what problems their students ought
to be able to solve. As a result, they give tests on -~ -
which students get grades like 83, 64, and 73 1/2. ‘ '
But when it comes to English, history, philosophw, -
psychology, art, music, we have entirely different
sort of problems.l3‘ - :

A few college students hafdly attend some classes

because instructors grade sblely on the basis of test

W

. lzKéliSh,’The Psychology of Human Behavior; p.

397. S '

_ 13Neil Postman, "A D+ for Mr. Ladas,™ Phi Delta
Kappan 61 (November, 1974): 187. ( \

9




results. These students have often become sophisticated B s
in test takigg—;ad are able to pass the ‘course with a A '
(good grade. However, their knowledge and feel of all
aspects of the céursé are sometimes questioned.

. Then there are studenté who earn good grades by
ahditing certain courses. These students will audit a
course as many times as they believe necessary to takg
it and earn a good grade.

There ar; many variables involved ‘in grading which
cannot easily be sorted out and capegdfized. It appears ~
that proponenté of strict gfading bélievé_that grading'can
be an objective matter-while others‘believe that grading

)
is too subjective and has too many intrusive variables to

be objective.

éorrelation’Data : ; SN
The correlation data for‘intergship teacg}ng per- |
\ formance and overall grade—pognt averages were collizf:d
by supe;vising teachers and institutions of higher eduta-
tion coordinators and a.Superv;sbr. These data were col-
'lected—from the Jeffefrson County School %ystem and the f .
University of Alabama in Birmingham, the Huntsville City
School System and AZM University in Huntsville, and the
Wilqpx‘County School‘Sysﬁem and Spring Hill Coliege in
Mobile. |

_ The seventy-three participants who provided the

internship performance and overall grade-point average
. ~ : \ v

-

J " ~
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data were se%fcted because of their availability and a

-

shown willingness to be subjected to ﬁhe_ﬁdwards Personal - '
:Preference Schedule. Some few of the prospective par=-

- ticipanté belieyed the Edwards Séhedule §?:be aq %Pvasioné
of‘privacy,.hence precluding thfir inclusion in the study.

The highest score’attainable on the Career Dppo{l

A~

N ’ 4 .

tunitigg Program'evaluapionﬂinstrumgnt was 175.
- A; shown in Table 1, the mean scofe on the per-rf'
_formance rating scale for Jefferson County was 112.9‘£¥Lh
a standard deviation of 35.7. The Méég grade-pqint‘aVer_
‘age for~¥rainees attending tﬁé Univeésityfof Alabama in ‘

Birmingham was l.L_with a standard deviation of .34;:

TABLE 1

MEANS, STANDARD DEVIATIONS, COEFFICIENT OF : -
CORRELATION BETWEEN INTERNSHIP TEACHING E\
PERFORMANCE AND ACADEMIC GRADES FOR : -
JEFFERSON COUNTY AND THE UNIVERSITY “ N
W OF -ALABAMA {T BIRMINGH AM Lo

— :
Means Standard Deviations : .r

Bl

ITP 112.9 35,7 ¥ 1k

GPA | 1.4 ~ W34

Table 2 shows the mean internship teaching per-
formance for the Huntsville City School System.as 155.4

with a stahdard deviation of 15.3. The mean grade-poinﬁ

average for those trainges attending Alabama A%M University




waé 2.8 with a standard'deviatiop_of(.65; : L

TABLE 2 ) Fe

MEANS, STANDARD DEVIATIONS, COEFFICIENT OF .
CORRELATION BETWEEN INTERNSHIP TEACHING
PERFORMANCE AND ACADEMIC GRADES FOR

HUNTSVILLE CITY AND.,A&M UNIVERSITY .

/A
‘ ' Means  ,Standard Deviations » 1\
ITP  © 155.4 15,3 ' + .05
GPA - 2.8 ) | 65 - NG

-

o ‘ o }
Accoréing to Table 3, §he mean internship teaching

Ve -~ .
performance rating for the Wilcox County School System
was 15646 w1th 'a standard dev1at10n of 12.6. The mean
grade—po nt average for those attendlng the Spni%z Hill

3
College was 1.6 w1th a standard deviation of .12.

TABLE 3
MEANS, STANDARD DEVIATIONS COEFFICIENT OF ~
CORRELATION BETWEEN INTERNSHIP TEACHING

PERFORMANCE AND ACADEMIL GRADES FOR
WILCOX COUNTY AND SFRING-HILL COLLEGE

-

Means L 'Standérd Deviations = r‘

TP 156.5 % 12,6 4 | - .22
T o.epa - 1.6 .12
. ) )
- - | SR r
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The variables Qetween internship teaching perferm-

ence‘and academic grades showed a linear relationship.

‘The Pearson product-moment coefficient of correlation

%ﬁeh was'employed to affirm or refute the hypothesis.that'
there was no relationship between 1nternsh£§-teach1ng
performance and ac%demlc grades. A table of r'ﬁsmg de-

i

grees of freedom to ascertain the 1l .per cent and 5 per
cent levels ofvsignlflcanee was applied.

The coefficients of correlation.were +.14 for Jef-
ferson Ceunty School S?stem and qhe University of Alabama |
in Birminénamj +,05 for Huntsvilie City School System‘end
AXM University; and -.22 for Wilcox Comnty School System
and Spring Hill College. (See coeffic1eg35ﬂﬁf"orrela- |
tion in Tables 1, 2, and 3.) . ’iﬁ

N———

Summary

Teacher performance eveluation is an'extremely '
complex activity-—difficuleimo conceptualize. More than
one person evaluaflng the same individual wlll often reach
different conclu31ons with respect to performance. |

Those educators who bave the responsibility of
evaluating their sgudents by assigning.them grades are of- *
ten at oddg. Many of these instructers question the va-
lidity of tne,elusive criteria which have been used by

teachers or educational.systems to evaluate students.,

Frequently, lower grade assignments without adequate cri--

teria have resulted in the student being stigmatized.

oo
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CHAPTER IV

* SELF-CONCEPT

Much has bken written about'séag;concépt as it *

. .
v ¢
)

reIatesﬁtQ‘gronp membership--éspecially social class iden-
: A . * ' SR T ' . .
. tification and parﬁicdiaﬁlyuethnic-gronp identification.,

The above is most pronoynced in the pursuit of educational
R 4 f St o, L ) " ! .

goals. Kalish notes: I

) . . Nowhere is the importance of sociag class values

o S better exemplified than in the’pursuit of educational
and vocational goals. Even the use of education as a
means of achieving goals is value acceptable primarily ,
to the working-class, middle-class, and upper-class.,
Lower-social class peoplelseydom\considerveducation' .
as proper for themselves.™ e ' '

N

L4
.

Many lOWer—class-individuaIS;tend'to'break thﬁA .

-

v social class structure. Kalish explain§:
. : . ‘\

Yet, in spite of the picture, some lower-social class
children break the pattern, get a good education or
training, and obtain a job which is. generally regarded
as a working~-class or middle-class position. These
people have received help and encouragement from-a
teacher, a minister, a parent, or a family friend.’

~ Obviously, based on the above observations, a num-
ber of educationists conclude that perfofmance dnd grédes
are somewhat related to self-concept in lower-class stu-

A}

dents. o , L . ¥

lgalish, The Psychology of Human Behavior, p. 335.
2Tpid., p. 336. o

»
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Pishel discusses performance and grades as related

to self-concept: ' .

‘ ‘Tt is assumed that one must perform well to getb
required grades for $uccessfuk course completion.
Many students perform poorly and do not make satis-
factory grades. Poor performance may become self-
perpetuating, since attitudes and behavioral routine
are relatively enduring. A poor performer would be
less likely to contribute to society as satisfacto-
rily as one whose performance was judged to be good.

‘Discovery.of what factors consistently relate to high
and low grade achievementi is therefore a useful edu-
cational research objective.

A literature search revealed how little success
there has been.relating personality and attitudinal
factors to achieved grades. (1) Albott and ‘Haney
studied self-concepts focusing on interperscnal be-
havior as relating to_scholastic performance; (2)
they found only a marginal relationship to exist.
Personality adaptiveness was suggested as an area
for further attention which might be associated with:
"scholastic performance. A study®y Jones ‘and
Grieneeks (3) found that the most powerful predictor
of scholarship was the student's self-concept of
ability. Thus,'self-evgluation measures ¢an be pre-
dictive of scholarship. -

N

A number of researchers are of the opinion’that
self-concept is one of the most influential factors af-
fecting the behavior of the individual student teacher.

Garvey discusses thé relationship between self-reported
. Y a '
measures of self-concept and success in student teaching: -

Those seniors rated high in student teaching do,
as one might anticipate, report higher self-concepts,
especially in relation to identity (what I am); evi-
dence less confusion, uncertainty and conflict in
self-perception, particularly in scores on net con-
flfct and total variability scales; and.demonstrate
less similarity tb patient or disturbed groups (GM,
NDS) and more to the well-integrated group (PI).

‘%Robert G. Pishel, Jr;, "Achieved Grades as a,
Function of Self-Perceived Adaptability," Journal of
Educational Research 67 (December, 19735: 166.
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The 'converse appears to be true, at least for Row 1
and GM, and the absence of a linear relationship
seems evident for PI.

These findings may merely confirm what teacher

' educators and supervisors have long suspected--that
success in student teaching is affected, but not
necessarily determined, by a positive view of one's
self, lack of confusion in self-perception, and geod\
adjustment. But supplementing intuition with quan-
titative information prior to the student-teaching
experience may assist those responsible for the
preparation of teachers in helping their students
learn effectively to "use themselves" as professional
workers. . . .

The results of this modest exploratory effort
suggest the desirability of investigating also the -
relationship of self-concept information to success
in the first-year teaching. Scores such as those
available from the Tennessee Self-Concept ‘Scale, ad- .
ministered following employment, might be helpful to %
those responsible for placement and in-service edu- -
cation of novice, and perhaps more experienced
teachers.

- ~ Numerous researchers and psychologists have gen-
erally agreed that l?wer-class black students hgve lower
self-concepts than do some white and middle-class black
students-~-this, many believe, coula ultimately affect
their performance and academic grades.

wpen the Edwards Personal Preference Schedule was
administered to-teacher trainees’enrolled in a state uni-
versity, a private teachers' college, a southern Negro
university, and the-University.of Chicago, it was revealed
that Negro teacher tréinées enrolled in the southern Negro .

university showed a different pattern of needs than those

. ‘ ' . . . ®
trainees enrolled in the other three institutions. An

LReba Garvey, "Self-Concept and Success in Student
Teaching,™ The Journgl of Teacher Education 21 (Fall,
1970): 360. -
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examination of the need structure revealed that the pat-

- tern was a cultural one for southern Negro students_and‘
not for teacher trainees in general.5
The instrument used to assess self-concept in‘phis.
study wds the Edwards Personal Prefersnce Schedule. This,
iﬁstrumen&\purports to measure {ifteen rﬁlatively inde-
pendent normal personality variables based on a list
N ‘ lproposed by'Hq A. Murry:

1. ach Achievement: To do one's best, to be suc-
cessful ,~\to accomplish tasks requitring skill and . ef-
fort, ts;b recogni;sd authority, to accomplish
somethin 'significance, to do a difficult “job

‘% well, ‘to s@lve difficult problems and puzzles, to be

U able to do things better than others, to write a great

. ~novel or play.

‘ 2, def Deference: To‘get suggestions from others,
to find out what others think to follow. insdtructions
and to do wha expected,’ to praise others, to tell
others that th}y h3ve done 'a good job, to accept the
leadership of ers, to readyabout great men, to
conform to custom and avoid th unconventional to
let others make decisionsg. .

3. ord Order: To have written work neat and or-
ganized, to make plans before starting on a difficult
task, to have ‘things organized, to keep things neat
and orderly, to maﬁe,advance plans when taking a trip,
to organize details of work, to keep letters and files
according to some system, to have meals organized and
a definite time for eating, to have things arranged
so that they run smoothly without change.

4. exh Exhibition: To say witty and clever
things, to tell amusing jokes and stories, to talk
about personal adventures and experiences, to have
others notice and comment upon one's appearance, to
say things just to see what effect it will have on

- others, to talk about personal achievemegts, to be the

-center of attention, to use words that others do not

know the meaning of, to, ask questions others cannot

of great

[y

answer.
"
- 5Charters and Gage, Reading in the Social Psy-
chology.of Education, p. 275. - [
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5. aut Autonomy: To'be able to-come and go as
desired, to say what one thinks about things, to be
independent of others in making decisions, to feel
free to do what one wants, to do things that. are un-
conventional, to avoid situations where one is ex-
pected to conform, to do things without regard to
what. others may think, to criticize those in positiong™
of authority, to avoid responsibilities and obliga-
tions. - : ‘

6. aff Affiliation: To be loyal to friends, to
participate in friendly groups, to do thingsg for
friends, to form new friendships, to make as many
friends as possible, to share things with friends, to
do things with friends rather than alone, to form
strong attachments, to write letters, to friends.

_ ?. int Intraception: To analyze one's; motives
and feelings, to observe others, to understand how
others feel about problems, to put one's self in an-
other's place, to Judge people by why they do things
rather than by what_they do, to analyze the behavior
of others, to analyze the motives of others, to pre-
dict how others will act. v
. sug Succorance: To have others provide help
“when in trouble, to seek encouragement from others,
to have others be kindly, to have others be sympa-
thetic and understanding about personal problems, to
receive a great deal of affection from others, to
have others do favors cheerfully, to be helped by
o s when depressed, to have others teel sorry when
one is sick, to have a fuss made over one when hurt.

9. dom Dominance: To argue for one's point of
view, to be a leader in groupé to which one belongs,
to be regarded by ethers as a leader to be elected
or appointed chairman of committees, to make group
decisions, to settle arguments and disputes between
others, to persudde and influence others to do what
one wants, to supervise and direct the actions of
others, to tell others how to do their jobs.

10. aba Abasement: To feel guilty when one does
something wrong, to accept blame when things do not
go right, to feel that personal pain and misery suf-
fered does more good than harm, to feel the need for
punishment for wrong.doings, to feel better when
giving in and avoiding a fight than when having one's
own way, to feel the need for confession of errors,
to feel depressed by inabil¥¢y to handle situations,
‘to feel timid in the presence.of superiors, to feel
inferior to others in most respects,

11. nur Nurturance:  To help friends when they are
in trouble, to assist others less fortunate, to treat
others with kindness and sympathy, to forgive others,
to do small favors for others, to be generous with

%
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others, to sympathize with others who are hurt or sick,
to show a great deal of affection toward others, to
~have others confide in one about personal problems.

12. chg Change: To do new and different things,
to travel, to meet new people, to experience novelty
and change in daily routine, to experiment and try
new things, to eat in new and different places, to try
new and different places, to participate in new fads
and fashions. : :

13. end Endurance: To keep at a job until it is
finished, to complete any job undertaken, to work hard
at a task, to keep at a puzzle or problem until it is
solved, to work at a single job before taking on
others, to stay up late working in order to get a job
done, to put in long hours of work-without distraction,
to stick at a problem even though it may seem as if
no progress is being made, to avoid being interrupted
wnile at work. ‘

14. het Heterosexuality: To go out with members
of the opposite sex, to engage in social activitides
with the opposite sex, to be in love with someore of
the opposite sex, to kiss those of the opposite sex,
to be regarded as physically attractive by those of”
the opposite sex, to participate in discussions about
sex, to read books and plays involving sex, to listen
to or to tell jokes involving sex, to become sexually
excited. .

15. agg Aggression: To attack contrary points of
view, to tell others what one thinks about them, to
criticize others publicly, to make fun of others, to

. tell others off when didagreeing with them, to get
enge for insults, to |become angry, to blame others
xggn things go wrongff 9 read: newspaper accounts of
violence.8 J
/

Correlation Coefficients

Table 4 reflects the correlation coefficients
between internship teaching performance and the fifteen
personality variables as revealed in'the Edwards Personal
Prefeéence Schedule for the Jeffersoq,Cbpnty Career Op-
portunities Program. The Achiévemenp relationship was

+.23. The Deferencé relationship was +.05. The Vrder
/ ¢ .

- 6A. L. Edwards, Personal Preference Schedule (New
York:-—Psychological Corporation, 1959).
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relationship was -.08. The Exhibition relationship was
;.lu. The Auconomykrelationship was +.06 apd the Affil-,
iation relationship‘was +.07. The Intraception relationf
.ship was +.27. The Succorance relatioﬁship was a +.07.
The Dominance relationship indicated a +.09 and the Abase-
d%nt“relationshig revealed a -.38. The Nurturance rela-
tionsﬁip showed a -.16. The Change relationship revealed
‘a -;Ol.'%The‘Enduraqce relationship indicated a -.08; the
Heterosexdlity relationship, a +.06; and the Aggression
. reiatipnsh;g, a -.12y - |

o 'TABLE 4
JmFFERSON COUNTY CORRELATION COEFFICIENTS

BETWEEN INTERNSHIP TEACHING PERFORMANCE
»  AND SELF-CONCEPT

-

Self-Concept
Variables r

Ach +.,23
Def . ‘ +.05
Ord ’ -,08
Exh +.14 '
Aut - , /GQ{&La,
Aff - +.07 B
Int +.27
Suc +.07
Dom - +,09

Aba 38
Nur -.16
Chg ' "oOl

Ernd -,08
‘Het - ’ ' +,06 |
Agg _ -.12

oJ
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',dg Table 5 indicates the correlation coefficients

between.grade-point average and the fifteen personality

variables in the Edwards Schedule for Jefferson County COP.

"TABLE 5

JEFFERSON COUNTY CORRELATION COEFFiCIENTS BETWEEN
GRADE-POINT . AVERAGE AND SLLF-CONCEPT

Self-Concept ‘ , ‘ , : N

Variables . r o :
ACh ‘-11
Def -.05
Ord "-32
Exh -.06
Aut - +.50
Aff +.09
Int -.02
. Suc -.03
Dom +.02
Aba -.11
Nur -.07
Chg +.03
End -.31
Het +.12
Agg +.17

" The Achievement‘relationship was-.1l1l. The Defefence re-

lationship indicated a -.05 'and the Order relationship
revealedla -.32. The Exhiﬁition relationship indicated a
-.06, The Autonomy relationship revealed a +.50. The®
Affiliation relationship indicated +.09. The Intraception

relationship was -.02.  The Succorance relationship was a .

~.03 ahd the Dominance relationship-was a +.bé, -The

Abasement relationship indicated a -.11. The Nﬁrturancg

relationship was -.07. The Change relatiénship'was +.03

81 .
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and the Endurance relétionship‘was a -.31. \The Hépero-
sexuality réiationship indicated a +.12.- The Aggression'
relationship was a +.17. |
Table 6 reflects the correlation coefficients be-
tﬁéen internship teaching performance and the fifkeen

variables in the Edwards Personai Preference Schedule for

.- “the Huntsville City Career Opportunities Program.

. . -

~ TABLE 6
HUNTSJ;;;E-CIIY CORRELATION -COEFFICIENTS BETWEEN
INTERNSHIP TEACHING PERFORMANCE AND SELF-CONCEPT

Self-Concept . T
Variaboles C ‘ r
Ach : ' T =22
' ‘ Def N ' ) -007
.Y+ Ord - S ' +.27
: . Exh. ) -.21
- " Aut +.11
- Aff +.02
-Int . : -.09
Suc +.04 -
Dom -.06
Aba +.09
Nur , e +.06
Chg | -.02
, End 4 -.02
Het . -.03
Agg ‘ -.26 .

The Achievement relationship was -.22. The Deference re-
lationship indieated»a -.07 and the Order relationship

indicated a +.27. “The Exhibitién.relationship was a -.21.
- The Autonomy reldtionship féVealed~é +.11 and the-Affili-

ation relationship showed a +.02. The Intraception

632
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e | relationship indic;£ed a -.09. 'The Succorance relation-
| ' ship was a +.04. The Dominance relagionship indicated a
-.06. The Abgsement relationship was a +.09. The Nur-
turance relationship indicated a +.06. The Change rela-
ﬁionship was a -.02, The Endurance relationship indicated
a -.02. The Heterosexuality relationship was -.03 and
the Aggression relationship was -.26. )
Table 7 shows the correlation coefficients” between
| : grade-point‘average and Edwards' fifteen personality vari-

ables for the Huntsville City COP.

CTABLE 7

HUNTSVILLE CITY CORRELATION COEFFICIENTS BETWEEN
: GRADE-POINT AVERAGE AND SELF-CONCEPT

Self-Concept

Variables . r
Ach +.,14
Def +.08
Ord +.,20
Exh +.,04
Aut +.,22
Aff +,12
Int +,21
Aba : ‘019
NUI‘ ' ad 40[}
Chg . . . ) . +011
End ’ » ‘016
Het - - oll
%gg +.21

The Achievement relationship indicated a +.14. The Def-

s ' erence relationship was +.08. The Order relatibnship
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revealed a +.20. The Exhibition relationship indicated a
+.,04. The Autonomy relationship was a +.22 ano the Affil-
iation\relationship was a +.12. ‘The Intraception relation-
ship revealed a +.21. The Succorance relatiohship was a
-;07. The Dominance relationship revealed a +.08. The

Abasement relationship was -.19. The Nurtuerance relation-

ship indicated a -.04 and the Change relationship indicated

a +.11. The Endurance relationship was a -.16. The Hetero-

sexuality relationship indicated a -.11. The AgoreSSion
relationship was a +.21.

Table 8 indicates the correlation coefficients
between internship teaching performance arnd the fifteen -
personality variables described in the Edwards Personal
Preference Schedule for the Wilcox County Career‘Oppor-
_tunities Program. The Achieﬁement relationship was -.01.
The Deference relationship indicated a -.25. The Order
relationship was a -.13. The Exhibition relation ship
revealed a +.29. The Autonomy relationship was a +.32
and' the Affiliation relationship was a +.35. The Intra-
ception relationship indicated a -.49. The Succorance |
relationship was a +.29. The Qominance relationship re;

, vealed a :.lh The Abasement relationship was a -.02.

The Nurturance relationship indicated a +.11. The Change

relationship revealed a +.002. The Endurance relationship
was'a =25, The Heterosexuality relationship.indicated a

-.54. The Aggression relationship yielded a +.16.

64
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TABLE 8 -

('

WILCOX COUNTY CORRELATION COEFFICIENTS QETWEEN)
INTERNSHIP TEAC%}NG PE%§Q§MANCE¢AND F-CONCEPT

Self¥Concept: e ' . oo
Variables K ‘ ~ T o .

Def © =25
ord : T ad
Exh ‘ > +.,29
Aut . +.32
Aff $ +.35 o
Int ‘=49
Suc +4,29
Dom *“ -.éh
Aba . -.02

“ Nur e +.11
Chg . +,002

End . =16
’ Het _ S
G 73

Table 9 rereals the correlation coefficients be-

tween g%ade-point average and the fifteen personality
variables in the Edwards Schedule for the Wilcox County
COP. The Achievement relationship yieléed a +.54. The
Deference relationship was a +.33. The Order relationship
indicated a +.14. The Exhibition relationship was a -.23.
‘The Autonomy relationship was a +.04. The Affilié;ion re-
& lationship was -.35.  The Intraception relationship iadi-'.
cated a +.14. ‘The Succorance relationship was a -.05.
The Dominance relationship reflected a +.14. The Abase-
ment relationship was a =-.50. The Nurturance relationship L
indicated a +.l8. The Change relanionship revealed a +.38.
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‘ Wbt ®n o, - , o ., .
Theé Endurance relationship was a -.26. The Heterosexual-

ity relationship indicated a +.15. The Aggression relation-

-
K 4

ship' was a +.06. , -
, | -, ', TABIE 9

WILCOX COUNTY CORRELATION COEFFICIENTS BETWEEN
GRADE-POINT - AVERAGE AND SELF-CONCEPT

— — —_—

* —y

S * . Self-Concept _
o . Variables r
’ . oo .
4 -Ach C .54
_ . o . - Def +.33
SRR - ‘ ’ S -OI—'Fi -~ +.lh, ~ 1
.t ) . s R‘j" ‘: EXh "'-23
\". . ‘ e ) -Auﬁ . R +, Oh,
) A . AfY . = '35
t - Int +.14-
RO Suc -.05
- Dom - +.14
z Aba -.50 .
Nur +.18
Chg +.38
End -.26
Het +.15 °
Agg +.06 -

s

Summary

A number of researchers agree that.mahy lower-
class students tend ﬁo overcome the social class spructure;
"and move on aqé get a éood education. A<lite¢ature seérchﬂ
indicated that little success has been échievéd in relating
'ﬁérsonality and attitudinal faEtors to earned grades.
Twaever; the self-concept of ability has been the most
‘powerful predictor of scholarship'
690
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Studies indicate that the high ratings of student
teéchers confirm what téacher educators agq sﬁpervisors
have long suSpecﬁed-—that'sucéess in student teaching is
g affective but not necesSarily determined by a pogitive
view of one's self, lack of confusiog in.self-perceptiog,
and good judgmqnt. - .

When thé need structure was examined among teachet'
E> - qfainpes enrolled in four collegés and universities,
trainees enrolled at a southern Negro uniygréity showed a
S different pattern. of needs than those enrolled in the

b ~

other institutions.
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CHAPTER V.

‘_ ANALYSIS OF FINDINGS
;‘;‘ T . v

The major focus of this study was QO determlne if-

a functlonable relatlonshxg ex1sted between 1nternsh1p /.
teaching performance and academic grades for Career Op-

* portunities Program‘tralnees whe interned in three local
education aéency'school systems'and-attended three co- - >

operating institutigps of higher education.in Alabama.

‘The minor focus of the study was tovdetern;ae\ii/tierfL;l
were functionable relationships among internship-feaching
per%ormance and self-concept; academié grades and self-
/cencept.‘ L ‘-‘i .

The Pearson product-moment coefficient of eorre-y'

4 lation, referred to earlier, was used~to determine re-
iationships.l A table of coefficients of correlation,
significant at the 1 per cent level and the 5 per cent
level, with approprlate degrees of freedom was used to

.. refute or affirm the null hypothes1s. .

A review of Table 10 indicates that thezjeTferson v
County Career Opportunities Program trainees had the low- .
est mean internship teaching performance rating score of

112,9 w1th a standard dev1at10n of 35. 7 The _mean grade-*

p01nt~average.was 1.4 with a standard deviation of .34.
) ) .
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The correlation coefficient bstween internship teaching-
performance and academic grades revealed a slight .(+.14)
relationship. ‘

According to Tanle 10, the relationship’between
internship teaching performance and self-concept as per-
ceived by fifteen variables on the Edwards Personal
Preference Schedule indicated an Achievement mean of 15.1
and a standard deviation of 4.3. k%e correlation coeffi-
tient (.23) 1nd1cated a low relatlonshlp. The Deference
mean was 1. 8‘ane a standard dev1at10n of 2.7. The cor-?
relation coefflcignt (+. 05) indicated a practically nil
relationship. The Order mean was 1l4.0 with a standard
deviation of 4.0. The cbrrelation coefficient (-.08)
showed a slight inverse relatidnship; The Exhibition
mean was 12.4 and a standard deviation of 3.9. The cor-
relatlon coefficient (+.14) indicated a sllght re&atlon-
snip. The Autonomy mean was 9.6 and a standard deviation

s 3.1. Tht correlation coefficient (+.00) indicated a \
slizht relationship. The Affiliation mean was 12.8 with
a standard‘deviation of 4.0. The correlation coefficient
(4 07) showed a slight relationShip. The Intraception
mean’ was 18.0 with a standard deviation of 3.9. The cor-

- relatlon coefficient (+. 27) 1nd1cated a low relationship.
The Snccoran?e mean was 1ll.5 with a standard deviatlon of

. 4.3. The dprrelatidn coefficient (+.07) indicated a
slight ‘relationship. The Dominance mean was 12.8.with a '

standard deviation of 4.3. The correiation coefficient

-
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(+.09) indicated a slight relationship. The Abasement
mean was 1s,§ with a standard deviation'of 4L.7. The cor-
relation coefficient (-.38) indicated a definite inverse
relationship at the 5 per cent level. It is shown that

Nurturance had a mean of 15.4 and a standard deviation of

3.7. A correlation coefficient (-.16) indicated a slight

inverse relationship. .The variable Change had a mean of
16.L with a stendard deviation of 4.9. A coefficlent of
cofreiation (-.01) revealed a practically nil relation-
ship. The mean for Endurance was 18 6 with a standard
deviation of 5.1. The correlation coefficient (-.08)
revealed-a slight 1inverse relationship. The Heterosexu-
ality mean was 11.3 with a standard deviation of 6.5. A
coefficient of. correlation (+.06) revealed a slight re=-
lationship. The mean for Aggression wees 11.9 with a
standard deviation of 3.6. A correlation coefficient
(-.12) indicated a slight inverse relationship.

‘Table 10 reveals the relationship betweén grade-
point average and self- concept as indicated by fifteen

variables. The correlation- coeffic1ent for AchieVement

(=.11) indicated a slight inverse relationship. A cor-

relation coefficient for Deference (-.05) showed a
slight inverse relationsnip The correlation coefficient

fom Order (-.32) /\hdicated a low inverse relationsdip. A

‘correlation coefficient for Exhibition (-.06) revealed a

\
slight inverse relatiohship The coefficient of correla-

tion for Autonomye(+ 50) was definitely a s1gn1f1cant

71
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relationship at“the 1 per cent level. A correlation co-

-

efficient for Affiliation (+.09) showed a slight relation-

ship. The coefficient of correlation for Intraception

* (-.02) was practically nil inverse relationship. A coef-

ficient of correlation for .Succorance (=.03) showed an
almost nil inverse relétignship. 'The coefficient of cor-

relation for Dominance (+.02) was an almost ni1~re1ation-

L4 B .

vshiﬁk The correlation coefficient for Abasement (-.1l1)

~indicated a slight inverse relationship. A corrélation

-

coefficient for NuftLrance k-;O?) igégcated a neglig}ble
inverse relationship. The coeffingnt of gorrelation,fof
Change (+.03) indicated the existence of an almost nil-
relationship. The correlation ceefficient for Endurance

(-,31) showed a low inverse relationship. The correlation

coefficient for Heterosexuality (+.12) indicated a slight

peiatibnship. .The“coefficient of. correlation’for Aggres-

-sion-(+§l%) showed a slight relationship. /
A réview of Table 11 reveals phe Hunts;ille City

School System COP trainees had'a mean‘internship teaching

perfoAvanCerating»of 155.4 with a standard deviation of

15.3. The highest méan grade-point average was 2.8 with

a standqfd deviation.af .65. The coefficient of correla-

tion between internship teaching performance and academic

grades revealéd-a +.05 which_wés.a slighy rélationship.
Table 11 for the Huntsville City School System

COP indicates the rglations@ip.between intifnship teaching

1 | R
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performance and self-concept, as reflected by fifteen

variables. It reveals an Achievement mean of 15.0 with
‘a standard deviation of 4.0. The correlation.coefficignt

.(-.22) was a low inverse relationship.. The Deference

mean was 1l4.45 with)a standard deviation of 3.9. The
correlation coefficient (-.07) was a slight inverse rela-
tiomghip. The Order mean was lh.2'with a standard devia-
tion%of L.7. The coefficient of correlation (+.27) was a
low relationship. The Exhibition mean was a 1ll1.7 with a
standard deviation of 4.l. The coefficient of correlation
(-.21) indicatéed a low inverse relationship. The Autonomy

mean was a 11.5 with a .standard deviation of 3.7. A co-

‘efficient of correlation (+.11) revealed a slight relation-

ship. The Affiliation mean was 15.3 with a stahdéfd de-
viation of 3.7. The correlation coefficient (+.02)
indicated an almost nil relationship. The Intraception o
mean was 17.0 with a standard deviation of 3.8. A corre-
lation coé&fficient (-.09)indicated a slight inverse re--
lationship. The Succorance mean was 12.0 w£th a standard

deviation of 3.9. The correlation (+.04) revealed a slight

qil relationship. The Dominance méan was 11.9 with-a <;

standard deviation of L4.2. A correlatibn coefficient -
(-.06) revealed a slight inverse relationship. The Abase-
ment mean was #25.0 with a standa?d deviatidn of 4.5. The
éoefficient of correlation (+.09) indicated a sliggt re-

lationship. The Nurturance mean was 16.0 with a standard

T4
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deyiation of 4.7. The coefficient of correlation (+.06)
showed the relationship to be slight. The Change mean was
17.2 with a standard deviation of 4.5. The correlation
coefficient (-.02) indicated a ﬁracticaliy nil inverse
relationship./ The Endurance mean was 15.03 with a stand-
" ard deviation of 4.k, Théycorrelation coefficient.(-.oz)
“was_a practically nil inverse relationship. Heterosexu-
ality mean was 13.5 with a standard deviation of 6.2. The
coefficient of correlation (;.03) indicated aﬁ almost nil
inverse relationship: The aggression mean was 10.7QWith
a standard deviation of 3.9. The coefficient correlation
(-.20) revealed a low inverse relationship.
\. Table 11 further reveals that grade-point average
was gérrelated with the fifteen personality‘variables on
the Edwards Personal Preferggce Schedule. The coefficient
of correlation for Achievement (+.1t) Bndicated a slight
relationship. A coefficient of cerrelation for Deference
(+.08) indicated a slight relatibnship. A ‘correlation
coefficient for Order (+.20) revealed a low relationship.
The correlation coefficient for Exhibition (+.04) indi=-
cated an almost nil relationship. The correlation of co-
efficient for Autonomy'(+.22) showed a low relationship.
The coefficient of co;relétion for Affiliation (+.12) in-
dicated a slight relationship.' The coefficient correla=-
tion for Intraception (+.21) indicated a low relatibnship.
The coefficient correlation for Succorance (-.07) indicated
a slight inverse relationship. The coefficient of

. , 7 "5 s
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correlation for Dominance (+.08) showed a slight relation-
ship. The correlation coefficient for Abasement (-.19)
indicated a slight inverse(felationship. The correlation
coeff cienf for Nurturance (-.04L) revealed an almos§ nil
rélatiohship. ‘The coefficient of correlation for Change
,’(;.li) showed a slight relationship. The coefficient of
correlation for Endurance (-.16) indicated a slight in-
ve;se relationship. The coefficient of corfelation'for
( . Heterosexuality, (-.11) ihdicgted'a slight inverse'rela-
tionship..- The correlation pf coefficient for Aggression
(+.21) indicated a low relationship.
Table 12 indicates the Wilcox County Career Oppor-
tunitéeé Program trainees had the highest mean internship
teaching-performance rating of 156.5 and a standard devi-

ation of 12.6. The lowest mean grade-point average was

1.5 with a sténdard deviation of .12. The correlation

cbefficient/gggwsen'internship teaching performance and.

-~

grade-point averdge was -.22 which was a low inverse
relationship.

Table 12 reveals that the relationship beéween
internship teaching performance and self-concept as out-
lined in Edwards' fifteen personality variables indicated
an Achievement mean of 15.0 with a standard deviation of
3.1. The coefficient of correlation (-.01) revealed a

practically nil inverse relationshiy. The ‘erence mean

was 15.3 with a standard dexiation of\3,f. /The coeffi-
cient of correlation (-.25) showed™~a—36w inverse S J{/%L.

%
.
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relationship. The Order mean wae 16.0 with a standard .
deviation of 4.6. The coefficient of correlation (-,13)
indicated a slight inverse relationship. The Exhibition
mean was 9.8 and showed a standard &eviation'of.B.l. The
correlation coefficient (+. 29) showed a low inverse re-
lationship. The Autonomy mean was 11.0 with a standard
deviation of 5.1.\ The correlation coefficient (+. 32)

indicated a low relationship. The Affiliation mean was

-13.5 with a standard deviation of 3.3. The coefficient

of correlation (+.35) indicated a low relationship’. The

mean for Intraception was 14.9 with a standard deviation

“of 3.9. ‘A correlation coefficient (-.49) revealed an in-

verse moderate relationship. The Succordnce mean was

f?B,B and had a- -standard deviation of 4.9. The coefficient

" of correlatioﬂ’(+;29) showed a low relationship. The °

Dominance'ﬁean of 11.1 and a standard deviation of L4.8
revealed a correlation (-.14) ;Lich showed a slight in-
verse relationship.- The Abasement mean was 18.2 with a
standard deviation of 3.6, revealing a coefficient of
correlation (=.02) which repreeenped an almost nil in-
veérse relationship. The Nurturance mean was 16.9 wieh a.

standard deviation of 3.4. This revealed & coefficient

of correlation (+.11) which indicated a slight relation-

ship. The Change mean of 14.8 with a standard deviation

of 3 3 revealed a correlatlon coeff1c1ent (+. 002) of

-practically no g@latlonshlp. An Endurance mean of 17.9

-

with%a standard deviation of 2.9 indicated .a correlation

(3




73 ;
coefficient of -.lélé;ich showed a slight inverse relation-

deviation of 7.2, indicating a orrelation of -.54 which

ship. A Heterosexuality mean w:?/11.9 with a standard
was inverse and 51gn1f1cant at the 5 per cent level. The
Aggression mean was 11.9 with a standard deviation of 3.4.
The coeffieient‘;;'correlapion (+.16) indicated a slight
relationship. | |
| Table 12 furtheér reveals that grede-pein%\everage,

" when cerrelated with the fifteen personality variables
used for self- concept, shpwed a cof?elatlpn coefficient

for Achievement (+.5h) which was 51gn1f1cant at the.5 per

v

cent level. The coefficient of_bo;relatlon for Deference
(+.33) indicated a loQ relationship. A coeffi%}ent of
correlation for Order (+.14) mevealed a slight relation-
S . ship. A correiation'coefficizi; for Exhibiﬁlo (=.23)
showed a low inverse relatlonshlp, A correlationﬁcoef-
ficient of correlation coefficient for Afflllatlon (=.35)
\k indicated a low inverse relationship. The correlation ‘
coefficient for Intraception (+.14) indicated:a slight *
‘relationship. 'The coefficient of corfelatibﬁ for Suc- |
\ corance (-.05) showed a slight inverse relatiogship. {%Be

correlation for Domlnance (+ 14) revealed a low inverse

relationship, The correlatlon coefficient for Abasement
(=.50) 1nd1cated a definite inverse relationship at the
5 per cent level. The coefficient of correlatlon for
‘Nurturance (+.18) revealed a slight relationship. A

coefficient of correlation for Change (+.38) showed a low

i
'
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-
-

reiationship. A coeff1c1enq,of correlation for Endurance
(-.26) revealed a low inverse relatlénshlp. The corre-
latypn coefficient for Heterosexuality (+.15) indicated
a-siight'relationship. A coefflclent of correlatlon for
Aggression (+ 06) revealed a sllght relationship.

» - For analyses of correlatlon coeff1c1ents, see .
Tab '13,and 14. Also see Compllation Tables 15, 16,

and 17/ in Appendix D..° '

4
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' \ X .
, Many resear&hers and educatlonlsts are aYare of the
3 R 1
many variables involved in teachlng performance be51des.

: grades earned at.teacher training institutions. There are

' proponents of the internshlp-teachlng performance-processl
wh%‘belleve that. knowing, alone, is not ; va11d grlterlon )
for becomlng a teacher. A teacher, many belleve, must be

able to perform, as well as earn satlsfactory grades, at

bl

the 'nstltutlon of high education,, ‘The question may be

Bl
.

- ralsed as ‘to who shall become a teachEr. Shall middle-. >
- " class ipdividuals who have not been introduced to 11fe

\ ‘Macross the tracks" become vicariously only teachers? ‘ ‘\

Summary . | k' ’ | VY
-5 - With the above notions in mind the present study. -
’atxempted to determlne the relatlonshlp Detween intennshlp B
&

teaphlng performance and academic grades for Career30ppor- v

'g

- tunities Program tra1nees. The relationship among 1nﬁern—

shlp teachlng performance, academic grades, and self- concept

for Career Opportunities Program trainees were also ascer-

) |
T ’ g S _ ‘ : , |
&anlned. S . , “"ww |

K9
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5 | Conclusions )

- The data collected in this investigation resulted

in the first hypothesis being sustayned and five.variables

A\
3

in the second being ;ejected. These hypotheses are respec-

tively:

L

~ performance and academic grades, and

"

> There is no relationship between internship teach-

<

o There is no relationship between internship teach- |

ing performance and self'-concept; there is no relation-

ﬂship between aeademic grades and self-concept.

;he correlatlon coefficient between 1nternsh1p .
teaching performance and academic grades for Career Oppor-
tgnlties Progrem trainees in the Jefferson County School
System was not signifdicant. The‘coefficient_of correla-
tion between internship teaching performance and academic
grades for Career Oppe;tunities Pregrem trainees in the
w¥ilcox County Schoel Sysﬁemrwas an inverse relationship
which was not significaﬁss

‘The data for COP.tmeinees‘in the Jefferson County
échool System indicated ;he‘relatiénship between intern-
ship teaching performance an&xself-concept as revealed by
Edwards' fifteen personality‘variables showed Abasement-to
be significant. The dataﬂfor the' Jefferson County Scheoi
System disclosed the relationship between a&ademic gfadesh

‘and self-cqQncept to be not 51gn1ffbant save Autonomy.

The data for COP trainees in the Huntsvllle Cle}

—

School System indicated the relat;onshlp ‘betwept 1nternsh1

T

Nl

-
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teaching performance and self-concept to be not significant.
The data further indicated the relationship between academic

f - -
grades and self-concept to be not significant.

: The data for COP. tralnees in the Wilcox County
-y : w

School System showed tne relatlonshlp between 1nternsh1p

teachlngiperformance/ﬁnd self-concept to be not signifi-
cant seve Heterosex ;ity. This weriable indicated an
inverseLrelationsh P thth was significant. Thé data fur-
ther reveeled th “relationship between grade-point average

-and self-concept to be not significant save Achievement

L4

armd Abasement

(1

Recommendatlons
(‘

The following recommendatlons-have stemmed\ﬁrom the

|

s

- %
results ofwthe present investigation:
IQ The study was concerned with seventy -three COP

'trainees--sixty-six,fema;e"and seven males--who in-

/

terned at three different schopl systems-and Ett nd ed
sfof hlgher educatlon.. A

e three cooperatlng 1nst1tutlon
Is) , ' 51m11ar study should inclufle more tralnees, especially
males. ‘A number of dlfferent kinds of institutions for

the training of teachers snould oe included. Other
) ethnic groups should be involved. o
2. \whlle this research effort involved COP trainees
' - in various stages of academic preparatlon and 1ntern-

—

ship feachlng, ‘other studies should give con51deratlon

tor equal amounts of academic training and/}nternshlp
2 ' |

. ;
"
. 8 4
-
. ) J
.
.
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3

. . \ - - ;
involve many kinds of attitudinal and personality in-
h}

teaching experiences.zv

3.

concerned with the evaluation by principals, super-

rlost studies involving teacher evaluation are

visor, and the liks. ~Other studies should include

the perceptions and behavior of the child--proddct '

&>
evaluation.

[ .

L. Few studies inclfude méasurés of self-concept
Other 'studites should

-

of teachers or teacher tra¥nees.

-

A

struments.

4

1.

’

J =

—

.9

The present study was.concsrnéd with enly ele-
v rd

/ R A .
Future studies should invol¥e

-

mentary COP trainees.

t

secondary trainees.

-
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-
S
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LETTER TO SCHOOL SYSTEMS REQUESTING

PERMISSION TO 'COLLECT DATA
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n County Board Of Education _ BOARD OF EDUCATION
A-4C0 Cdurthouse Buildirg Georue € usa. mD
Alatama 35203 : ~ ot caa MO
Teiepnone \205/325-5222 : . Vico-Prosicant

Mrs. Robert W Gwin
Mr Ray F Bragg
Mr. Randalt {. Godwin

J. Ravis Hall, Ed. D.

—? l 973 Supennienaent and

Secrotary to the Boara

" DIVISION
ADMINISTRATION

Mr3. Robert W. Gwin
Chasrman

Willlam F. Dodson, Ed. D.
Associate Superintencent

ana Secretary
Jahn M. McCaw. Ph. D.
/ Dear »,,S irs - \ Z\:' . Assistant Sumnmend;m
: Sometime ago, the Director of' the Alabama COP Consortium
%,  granted me ermission to collect data frbm certain con-

- sortium members for a proposed study entitled "A STUDY
'OF THE REIANICNSHIP BETWEEN ACADEMIC GRADES AND INTERN-
SHIP TEACHIN§ PERFCRMANCE FOR COP STQDENTS."

N p v P Y
The data collecting desices will be a short rﬁging scale
to be filled dut by superyising teachers gnd Ec i-
nators, a persgnal preference inventory to be admifiistered

to trainees, a college grade-point-avera%Fs secured.

I would immerisel appreciate your giving me permission to .
use yourr COP in Yy study. The results of the study will
be made available\ to all participants. )

Thank you for yo consideration. |

"Respectfully yours;‘




APPENDIX B

T /\/: FOLLOW-UP LETTER TO NON-RESPONDENTS.
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" Jefferson County Board Of Education . | . sosRogrepycanon

- . A-400 Counthouse Buiding : s - ' —_ ) 3752';35 ush o
< ' B.rmingham A.;aoama 35203 : - ) " Jack M Dabbs M.O

Telepnone 205,/325-5222 : ' vico-Prasaont
: . . E ' . Mrs. Robert W. Gwin®
" : . Mr. Roy F Bragg
U . ' ,  Mr. Randail |. Godwin
i " J: Reyns Hall Ed. O.
B - . ) Supanntenaent ana
Januar-y l’ 1974 . ] " " Segretary o the Soara
. S OIVISION
¢ ADMINISTRATION

Mrs. Robert W. Gwin  ~
. Chairman

. . . .
w . - — ‘ . Wiltiam F Dodson. Ed. O.
. . ) . . ‘ R . . Assoc:ate Supeintandent
\ . . and Secretary
1]
) ' John H. McCain. Ph. O,
—~ - . " Assistant Supenntengent
. T n . " . i <
y . - ‘, . . B .
e : Dear Sirs: ' - '

' In'Novedbgr,.f973,.a letter was written to you regarding a :
proposed study éntitle "A Study of the Relationship Between
Academic Grades and Internship Teaching Performance for (i§
COP Students."” ‘ .o . : _ —

It was indicated in the letter that & short rating scale
was to be filled out jointly by supervising teachers and
IKE coordinators, a personal preference inventory to be.

’ administered to trainees, and college grade-point aver- :
ages secured. The names of the trainees should be ﬁoded.i .
The research on thévsubjéct- hus- far seems'interestihg. / }
, . I, therefore, am desirous -including your COP in the )
D .. investigation. S . . ‘

Thank you for any consideratibn'éiven me. o -

.ﬁﬁégpectfully yours,

. ‘ p

AR NV
- . §
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JEFFERSON COUNTY SCHOOLS
CAREER OPPORTUNITIES PROGRAM
EVALUATION FORM /

DATE TRAINEE_ .
SUPERVISING TEACHER . SCHOOL

Directions: Opposite each sub- sub toplc (1, 2 3, etc.)
. place X under the number which best describes

the trait. ~
- l--unsatisfactory, 2--poor, 3--fa1r, h--good
f--excellent
I. Personal Qualities . ) -

o ¢

A. Appearance

l. Is well groomed (appropr' te dress, clean-
liness, etc.) lqﬁay ’

ing, and sitting at-desk)

3. Is healthy (physically able to perform duties

w1thout too many breaks, absences,‘or illnesses)
X [} i
8. Manner

4

i
2. Demonstrates correct posture‘+Stand1ng, walk- i
|
|
\
1. Has pleasing,voice quality and tone

2. Uses correct English.
3. Accepts criticisms willingly o !

' . |
L. Maintains self-control , . {

5., Adjusts easily tq change in procedures. /) R

II. Performance

A. Classroom Environmght

~ ) _
" ‘4 1. Heléﬁ to malntaln an attractleé, mea ingful
: » cond cive to learnlng atmosphere ,

3. Shoys initiative ,
93 . “Q'

Q - ' ' ' , ‘ e,

L)




).
L.

B. Pupil Growth

1.

2.
3.

L.

c. Teaching Technlques

1.

2;
t 3 .

g -

) u a.",

88

Is creative, imaginative, and productive

Can maintain class control

S ' | ‘
Helps pup11s develop good study and work
habits

Has concern for and acceptance of all pupils

Leads pupils into democratic participation
and sharing of respons1b111t1es

Encourages pupils to make dec1S1ons

[ 2

L)

Plans, and organlzes work ePf1c1ently
A}

:Conducts group discussions effectively

Possesses'adequate subject matter background<_
Makes and uses a variety of teachlng aides
including the Operatlon of audlo V1sua1
equipment

Tutors pupils\in subject areas in which the
are weak

Is able to plan and teach a lesson

Assists teacher in developlng a resourc

un17’<¥

Effectively assists teacher in malntalnlng

.register, report cards, and other school

reports )

III. Dependablllty

A. Promptne

1.

2.'

> 5

Arrives on time and goes dlrectly to class-
room

Strlctly adheres t6 the schedu‘e set by the |
teachér or principal \

,'




\\\ - , ' o 89

B. Reliance

»

. 1. Completes:assignment tasks within a reason-
- able time limit ' :

2. Provides adequate superv1S1on in hall and,

.. lunchroom ‘
| " 3. Puts maberlals in proper place after using
KN ' o themv' . . . pi\ . . ' .

., | .+ 4. Capable of 1ndependent self-direction and of

) e - making necessary decisions regardlng work
JIV. ’Profess1ona1 Attitude . ' )
T i A. Qn the Job. -,
," , : .
N v . o o 1. Has pleasant cooperatlve attltude toward
N\ T L : superV1s1ng teacher .

. .;_ : , . 2. - Shows respect to faculty and personnel

7

B, General L . i -

; o i 1. Is proud of the profession and attempts to
o o " -promote reSpect for it. -

2. Seeks to improve 'self by studylng, obserV1ng, .

- experimenting, and participating
’ 3, Adheres to any reasonable pattern of oehav1or
accepted by the community for professional . :

, ;people
. . If there is any characterlstlc not listed that you feel 0
. should ,be 1ncluded, please wrlte 1? below. .
- | /\ -
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